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Section 1

1.1 The purpose of the handbook

«  The handbook is published to provide clear information for parents, school colleagues and the
wider public about inspections in Dubai.

= We want to explain how our inspections work so that everyone involved understands what we
are trying to achieve.

«  The handbook pravides guidelines for school inspectors to support them in their task of inspecting
and evaluating schools” provision and outcomes.

« It also contains the criteria schools will use in the process of evaluating their own work.
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1.2 Foreword

After six years of school inspection, the work of Dubai Schools Inspection Bureau (DSIB) continues
to support the quality of education in Dubai. As DSIB develops, we naturally develop our framewaork
of quality indicators through consultation with our stakeholders, whilst mindful of best intermational
practice. The handboak continues to retain its integrity and is enhanced in 2014-5 by a few maodifications.

In line with the UAE National Agenda and its largets for UAF students in international assessments by
2021, there is an increased emphasis on these assessments. There will be a particular focus on raising
attainment in mathematics and science. In addition, it is anticipated that schools will use the analyses
of international tests to guide their development plans. The handbook will highlight these aspects in the
sections on assessment and improvement planning.

The education of students with special educational needs remains a priority. In line with Dubai’s new law
on people with disabilities, issued in 2014, DSIB will refer to these students as students with disabilities,
A new introductory section of the handhook encapsulates what schools should be providing for their
students. Reports will teature a detailed section on the effectiveness of the provision on the outcomes
for students, tagether with an overall judgement. Specific judgements on pravision and outcomes will
continue to feature in the handbook as part of DSIB's inclusive approach.

There will be a refinement in the way in which inspectors will judge the outcomes for Early Years
children, namely those in the Kindergarten or Foundation Stage. Inspectors will judge their academic
and personal development using international criteria appropriate to their ages. There will be separate
reporting on attainment and progress in Early Years, highlighting key strengths and weaknesses, as well
as in ather phases of the schoal,

There will be a more detailed analysis of the impact of school leaders, including governors and owners,
on the overall performance of the school. It is reasonable 1o cansider that the judgement for leadership
should reflect that of the averall performance of the school unless there are compelling reasons to think
difterently.

DSIB will conlinue to encourage inspectors to support school development during inspections. Inspectors
naturally engage in professional dialogue with all staff to highlight strengths and discuss areas for
improvement. This interaction will be embedded further this year,

I remain proud of the way in which DSI8 helps schools to improve the quality of education in Dubai
and the progress made in the past six years. | wish you all continued success for the next phase of your
development,

Chief, Dubai Schoaols Inspection Bureau
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1.3 UAE National Agenda

As part of the UAE National Agenda are twao main objectives regarding the UAE's ranking in intemational
assessments: By 20271, the UAE will be among the 20 highest perfarming countries in PISA (Frogramme
for International Student Assessment) and the 15 highest perferming countries in TIMSS (Trends in
International Mathemalics and Science Study). In arder to achieve this, all private schools have been set
targets for their mathematics and science scores in the next fwo PISA and TIMSS assessments.

KHDA is encauraging schools to collaborate to achieve the targets set for the nation. All schools have
received individual detailed PISA 2012 and TIMSS 2011 reports and DSIB has provided workshops 1o
assist schools in their efforts Lo raise standards. Achieving the targets means that students will be able to
apply mathematics appropriately to everyday situations, use mathematical concepts, facts, procedures
and reasoning, and interpret and evaluate mathematical outcomes. In science, students will be able to
ask questions that can be answered using scientific methods, describe, explain and predict phenomena
hased on scientific knowledge, and interpret and communicate evidence and conclusions,

Inspections will evaluate how well each school is addressing the National Agenda targets through the
curriculurn and teaching, and how effective the pravision is in raising attainment in these areas.
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Section 2

2.7 Introduction
[he guidance in this handbook is intended o ensure that inspections are of the highest quality and that
the judgements inspectors make aboul schools are Tairn, rigorous and consistent,

All inspections should conform to the standards stipulated in the following quality promise, which is
derived from the values set out by the DSIE.

2.2 Quality Promise
. Inevery inspection, sufficient valid and reliable evidence will secure the judgements made
about the standards achieved as well as the strengths and weaknesses in the teaching and

other aspects of educational provision.

»  Each school’s strengths and the areas where it needs to improve its performance will be
clearly identified and reported.

« Inspectors will establish effective working relationships with the staff of every school,
based on professionalism, sensitivity and an understanding of their concerns and the
circurnstances in which they work.

= Inspections will be well planned and effectively managed.

= Through its communications with schools, DSIB will make every effort to ensure a dlear and
shared understanding of what is involved at each stage of the inspection process.

« Inspectors will readily explore issues through professional dialogue with school staff based
on each school’s self-evaluation.

«  Feedback to school staff and governing bodies, given orally and in writing, will be clear and
unambiguous.

Inspectors will aim to leave the staff of each school feeling that they have gained from the experience
of inspection. Those invelved in running schools should recognise the thoroughness of the evidence base
as well as understand and respect the judgements that emerge, The entire school community should
believe that the inspection has provided a valuable contribution to its strateqy for improvement.
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2.3 School self-evaluation

Accurate self-evaluation is a pre-condition for school improvement. Without it, leaders do not have a
realistic view of their schoal's strengths and weaknesses. This means that action for improvement is
unlikely to tackle the most important issues and lead to improved outcomes for students.

In line with international good practice in schaal inspections, DSIB places firm emphasis on the need for
schools o become more familiar and confident with the processes of self-evaluation and improvement
planning, This inspection handbook should be an important tool for schools to use as part of their own
self-evaluation procedures. s

fany schools in Dubai now operate effective processes for self-evaluation and improvement planning.
After six years of inspections in Dubai, schools are better placed to use the information from previous
inspections in combination with their own evaluations of their performance, to plan for the future.

Evaluations of their own performance will continue to play an important part in future inspection of
schools in Dubai, DSIB requires all schools to submit self-evaluation information to inspectors prior to
the visit to the schaol. Self-evaluation information should be aligned to the quality indicators in this
handbaok. Goad and outstanding schoals are allowed to submit their own self-evaluation documents
using their own termplate, if they wish. However, these schools must still complete the judgement section
of the KHDA Selt-Fvaluation document. all other schaals must use the DSIB self-evaluation template.
This resource is intended to provide support and guidance lo schools in order to facilitate rigorous and
systematic self-evaluation, In this way, we trust that schools can work in partnership with inspectors to
bring about the desired improvements.

Inspectors will use the self-evaluation infarmation provided by each school as a starting peint for their
wark. The quality of the information will directly influence the inspection activities. When the information
is efficiently presented, inspections will concentrate more on the validation of the accuracy of schaols’
own evaluations. Inspectors will then be able to facus on other aspects of the schools. They will also
work together with school leaders to determine each school's prionties for further impravernent,

[
Fa
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2.4 Code of conduct for inspectors and school staff
Inspectors must nol only arrive al fair and accurate judgements about schaols, but they must also
conduct inspections professionally.

Any assessment of professional competence can be stressful at times, and inspection is no exception,
Inspectors will treat all the people they encounter as parl of the inspection process with interest, courtesy
and respect. The right of entry into schools is a privilege,

Inspectors will uphald the highest prafessional standards in their waork and ensure that staff and
students are treated fairly and that schools benefit fram the experience of inspection. The process will
be transparent and carried out openly with the ootcomes cearly communicated to all parties.

School inspectors are expected to:

make their evaluations objectively, be impartial and have no connection with the schaool
that could undermine their objectivity;

»  present an accurate, honest, fair and reliable report of what the school achieves and does;
«  carry out all work with integrity, treating all those they meet with courtesy and sensitivity;
- do all that they can to make the inspection process smooth and straightforward;

= act with the best interests and well-being of students and school staff in mind;

»  maintain purposeful and productive relationships and dialogue with those being evaluated,
and communicate outcomes clearly;

« respect the confidentiality of information.

Effective inspections are thase which schools regard as fair, rigorous and helpful and take account of the
school's self-evaluation. If schools respect and value the quality of inspections, they will be more likely
1o accepl and make use of the findings to help thermn improve.

In the same way that inspectors are expected to conduct themselves appropriately, it is reasonable
to expect all staff in schools, including senior leaders and governors, to participate in inspections
professionally. The mast effective inspections are ones in which school stafl work tagether with
inspectors 1o ensure a transparent and mulually supportive process.

School staff are also expected to uphold the highest professional standards during inspections and
ensure that inspectors are treated with courtesy and respect. The standards expected of school staff are
the same as those of inspectors,
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2.5 Complaints, concerns and feedback

DSIB will investigate any complaints raised by schools in relation to the inspectars” code of canduct
and the inspection judgements. A school may also wish to seek darification of matters arising fram the
inspection or have a concern about other aspects of its inspection or inspection report. DSIB welcomes
the opportunity to ensure all inspection matters are as fair as possible,

Complaints and concerns about aspects of the inspection process, including the code of conduct and
judgements, must be received within one week of the end of the period of inspection in school. Concerns
about inspection reports must be made within two days of receiving the draft report.

Feedback is appreciated by DSIE at any time. Schools are welcome ta make constructive comments or
suggestions on any aspects of the inspection Pracess,

All complaints, concerns and feedback should be sent 1o mspectionsivkhda.gov.ae, Please clarify the
nature of your communication.

2.6 Quality Reviews

The Knowledge and Human Development Authority (KHDA) mmay, al any time, carry out a review of
the quality of an inspection and the outcomes. The purpose of the quality review will be to check the
reliability of judgements and any issues relating to the code of conduct, This may involve a small team
of inspectars visiting a school after the schaol-based part of the inspection. This will be in addition to the
routine quality assurance processes used by DSIEB.

11
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Section 3

3.1 Disabilities /Special Educational Needs

the provision lof students with spedial educational needs and their resultant academic and personal
development are judged alongside those of all students. However, there are important additional
considerations that inspecions will 1ake |i'|1_1.,: aecount when evaluating hiow well a school provdides ta
students. This section explains these differences.

nspectons will take inta account the school's admisson procedunes lar students with spedial educational
needs and the quality of the indusion principles being applied. The pracedures should align with the
expectations of intermatianal best pachice

Attainment will not u'.u.lII'-,r b ;mlqu in compansan with other students, In |n|m,|p|t-, the progress ol
mainy sludents with spedial educational needs will be measured i the same way as other sludenls,
from a known staiting point, Progress judgements will also take into account students’ specific need(s)
a% [hey access the manstieam curiculuim,

ldentilication of a student' s spedial need{(s) is a key starting point (o inspectons schools must ensire
thai these needs are accurately and whaolly wentilicd as early as possible in order lor strategies o be
elfective. This process s likely Lo involve external specialists. Inspectors will evaluate how appropristely

the curriculum is modified for students once their needs have been accurately identified.

The teaching of students with special educational needs may be much the same as for all other students,
However, it s expected that weachers will plan students’ woik to be directly related to their individual
education plans and /or specific needs. This may simply mean moving a hearing impaired child to the

front of the class, for example, or allowing a dyslexic student more time to complete work, Much
teaching may be on an individual or group basis and involve specialist teachers or teaching assistants,

inspectors will consider the ellectiveness of the school's moniloring strategies on the progress of
students with special educational needs, Schools should show how information from tracking systems
hislis 1o intluence the quality and relevance of the provision

The involverment ol parents v a key factar in the success of the provisicn 1on students with spedial
cducational needs. Inspecion will ascertain the impact of this co-aperation

the leadership of the provision for special educational needs is likely to be the responsibility of a member
of staft with appropriate qualifications and experiences. However, as the provision involves all aspects
ol the school's work, the responsibility will include leaders acioss the school, especially the principal, as
wiell as indwidual teachers

inspectorns will evaluate the effectiveness of the provision and make an overall judgement.
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3.2 Early Years Education

DSIB will inspect all foundation and kindercarten provision for children in Dubai. DSIB inspectors will
contzxtualise their judgernents against recagnised elements of best 2arly years education practice. This
section highlights what aspetts inspectors will evaluate that may be cifferent from the rest of the school.

Attainment and progress will be evaluated in distinct domains which include communication and
language development, eary mathematics and science skills as well as children’s personal, physical,
social, aesthetic and cultural development. Inspectors will evaluate the skills that underpin these
domains, such as experimentation and practical problem-solving.

The school’s approach to teaching young children is likely to be flexible and reflect the school’s individual
ethos. Teachers should be able to demonstrete an awareness of how young children learn. They should
promote opportunities for children to make choices in their learning, providing a suitable range of

resources and appropriate time for purposeful play. The individual, oroup or class aciivities should fulfil
the developmental needs of the children.

Assessment should also be very specdific 10 the needs of young children. Teachers should record
ohservations as frequently as possib e from when children start school to measure the small steps they
make against age-appropriate developrmental milestones As with clder students, this information will
influence daily planning and expectations of progress.

The curriculurm should be pesonalised and reflect the holistic nature of childien’s leaming. There will be
part cular opportunities for children’s physical development, as well as an awareness of the language
and cultural needs of young Arabic speaking children.

The involverient of parents is a key factor in the overall effectiveness of the provision for young children.
Inspectors will evaluate the impact of this collaboration.

Inspectors will assess the quality of the learning environment and the quality and diversity of age-
appropriate resources. It is expected that teachers are qualified and for have specific experience in
teaching young children, and that there are suitahble staff-children ratins,

The leadership of this phase of the school is likely to be the responsibility of a member o staff with
appropriate qualifications and experiences, supported by senior leaders, including the principal.
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3.3 Emirati students

The gavernment of Dubai is keen to maintain a strong focus on the outcomes of all groups of students. It
is especially interested in how Emirati students perform. Accordingly, all inspectors will continue to have
a focus on Emirati students as a distinct group.

Most reports will have a separate section that will comment on the provision and outcomes for Fmirati
students, unless there are very few Emirati students. In schools where the majority of students are
Emirati, the whole report will be deemed to refer to Emirati students. The provision and outcomes for
Emirati students will, as in the case of all groups, influence the overall judgements of the reports,

Inspectors will look at a range of issues. These include the quality of students” attainment and progress,
their allitudes, behaviour, attendance, their involvement ine school activities, the relevance of the
curricutum, the extent o which parents are involved in their children’s education and students’ future
careers when they leave schaoal,

Schools will be expected to play their part by providing detailed and up-to-date information about
Ermirati students, including analyses of their attainment and progress.

3.4 Provision for Arabic as a first language in the Early Years

Arabic is inspected and evaluated in the foundation and kindergarten phases of all schools where Arabic
is the language of nstruction. Inspectors will now also evaluate the provision of Arabic as a first language
in all other schools where there are Arab students enralled in this phase. There will be no specific
judgements at this stage butl inspectors” evaluations will contribute towards the overall judgements for
teaching, curriculum and leadership. In order to meet the needs of all the children in the early years
phase, all schools should adopt their own approaches to the provision for and exposure to Arabic.







Inspection Handbook 2014 - 2015

Section 4

4.1 Framework of Quality Indicators

Introduction
This set of guality indicatars has been developed from those of the previous six years and following
further consultation.

Quality indicators are at the heart of most effective inspection systems worldwide. They provide a
framework within which inspectors make judgements on the basis of evidence of observed practice,
They serve a number of purposes:

« Indicators create a vocabulary for a conversation with, and between, schools about the key
purposes of schooling and the key determinants of educational success.

»  The highest level statements provide schools with a description of educational excellence
to which schools can aspire.

« The lowest level statements provide schools with a clear understanding of levels of
provision that are considered unacceptable and must be improved.

« The indicators can be used by schools for self-evaluation purposes, and can be linked to
school improvement through effective development planning.

«  Theuse of a common set of indicators encourages consistency in judgements across ditferent
inspection teams; inspectors base their judgements on the evidence of the practice they
actually observe, rather than with reference to set norms or by employing relative ratings.

. The publication of inspection quality indicators enables schools to see inspection as a
transparent process.
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School inspections are structured around seven key questions:

1- How good are the studens” attainment, prog-ess ard learming skills?

2- How good is the studzrts’ personal and sodial development?

3- How good are the leaching and assessment?

A- How well does the curriculum mmeet the educational necds of all studenss?
- How well does the school protect and support students?

6- How good are tha lezdership and management of the schoo?

7 - How well does the school paricm averal?

The choice of indicatars & based on research into school effectiveness. While there are legitimate
disagreenients about some aspects of the purpose of schooling. there is an almost univarsal consensus
that an effective school will seek to secure the best possible academic or cognitive outzomes, whie also
erabling students to thrive in terms of personal development, interparsonal skills and the afective side
af human development.

These two key outcomes - academic progress and personal develoament  are the measure of school
effectiveness and farm the basis “or the fist two sets of indicators. The next tour sets of indicators
totus on what the recearch lels us about the most powarful factors determining school effectiveness:
the qualities of teaching, cumiculum, care and leadership. The indicators wonclude with g linal gquestion
involving an overall judgement cf schaol 2Hectiveness

Une section n the inspection report on every schocl wil set cut the irspectors’ recommendat ons of
what the sthool needs to 4o to improve further,
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inspectors will make judgements using a four-point scale, The four levels on the scale
are defined as follows:

Exeeptionally high quality of perlaomance or piacice
Thie expectivd level for oviry schaol i Duleal,

T pobrtimm leyvel of gquality requited Tor Dubai, All key aspects of pedormance and

practice in every sthool should meet o oxcewd this lovel

-
Guiality niot 8t the level accoptable Ton schools in Dubal, Schools will be expected 1o lake
|IH|I.'I|t rssLieg 1o ||||F|I||-|uI thp |4|I.I|I1',|' of any aspaect ol thiii '|I|'|"|!||I‘|'||II & 00 [l fice thal

& juidiged at ths leveel

Consistency in quantitative terminology
the following terms are used consistently throughout the indicators with the following definitions
100%: of very Cose
90% arid Mmoie
750 ai miore but less Thai H%
oo e 1han 505 but loss than 759
mmiofe than 15% bt less than S

ugr b abiiil 15%
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1. How good are the students’ attainment, pragress and learning skills?
Inspactors will make evaluations on the basis of the evidenze they gathe- in relation to each significznt
age group ic tae school, taking into account the students” ages.

nspectors will take eccount of eny significant varietions in the performance of different groaps o°
students. These will inclice:
boys and girls

« Emirati students

« lower and higher attaining students

« students with special educational needs

» students with particular gifts or talents

« students for wham the language of instruction is an additional language

- students whosc first language is Arabic, including children in the early years phase.

In judging attainment and progress, the descriptors will be applied to certain key
subjects:

Islamic Education {for Muslim students)

sttainment and prograss will be evaluated in

»  The Holy Qui'an and Hadzeth (Prophet’s sayings)
«  Islamic values and principles

[slamic law and etiquettes
« Seerah (life of tha Prophet)

Faith

dentity

o Manend the universe
Language

»  Arabic 25 a first and as an additional language
«  English

« 1he language of instruction, where it is nct Arabic or english

Attzinment and progress will be evaluated in - listening, speaking, reading and writing
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Mathematics

Where appropriate, attainment and pragress will be evaluated in:

. number and quantity and their use

. space and shape, measurements, geometry and trigonometry
. change and relationship, algebra

. uncertainty, chance, data and data display

. mathematical thinking: formulating, employing and interpreting,

Saence

Where appropriate, attainment and progress will be evaluated in:

. knowledge and understanding of physical, life, earth and space sciences
. scientific thinking, enquiry and investigation skills

. practical and laboratory skills

. ability to draw conclusions and communicate ideas

. application of science to technology, the environment and society.

Early Years

Inspectors will judge attainment and progress in the early years phase, i.e. classes for children in
Kindergarten or Foundation Stage, but with different emphases from the other phases. Early learning
includes the main child development domains:

. physical development (fine and gross motor skills)

. communication and language development (the foundation of literacy)

. cognitive development through experimentation and practical problem-solving

. personal and social development

« creative and aesthetic development

Inspectars will inspect Arabic as a first language in this phase in schools where Arabic is the language
of instructian,
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1.7 Attainment

Attainment zs measured against curriculum expectations

Key aspects

+ Attinment &5 measured against external and appropriate international standards
Knowledge, skills and understanding, especiaily in key suajects
+ Trends in attainmznt over time

Brief illustrative descriptions

Outstanding

Mest stucents attain levels
thet are above cumiculumm
standards

In external examinations
IN0st stuclerns atiain levels
thzt are above internaciona
standards.

In lessons and in their
recent work, most students
demonstrate high levels

of wnowledgs, skils

and understanding that

are above International

standards,

Over the past three
years, attainment has
been consistently above
imernational standards,

Good

Thie majority of students
attain levels that are above
curricolurn standards

In external exarminations
the njority of students
attain leves that are above
international standards.

In lessons and in the
r2cent work, the majority
cf students demonstrate
lewels of knowledge, skills
and understanding that
are above ‘nternational
standarde,

Over the past three years,
ittainmen! hasbeen
mainly above irternational
standards or has improved

sigrificantly.

Acceptable

past students attain
levets that are in line with
curriculum standards,

In external examination:
rmrst students attain
levals that are in line with
international standards.

In lessons and in their
recent work, most students
demanstate levels of
knowledae, skills and
uneerstanding that are in
line with corrculum and
intenatienal standards,

Over the past three years,
attainment has been broadly
in line with international
standards,

Unsatisfactory

Less than thiee-quarters of
students attain lesels that
are at least in line with

owrncolnm standzrds

In exteinal examinations
less than thiee-guarte:s of
the students attain levels
that are at least in line with
infernaciona standards,

Inlessang and in their
recent work, less than
three-qguarters of students
demonstrate levels of
krowledge, skills and
undersianding that are at
feast in line with curriculurm
standards. There are
significant gaps in students
knowledge and weaknesses
in their understanding

Over the past three
years, attainmen: has
been consistently below
imernational stardards o

has been too variable.
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The quality of attainment illustrated below would be evaluated as outstanding.

« The results of mast students’ work, as measured against the school’s curriculum levels, are consistently above average
« Using external and ather appropriate benchmarks, most students’ results, at all ages, are above international standards,

« Most students demonstrate high levels of knowledge and understanding shown in the consistently very high quality of
their work, above international standards.

s The school has, over the previous three years, raised attainment and/or maintained consistently high standards of
attainment lor students.

The quality of attainment illustrated below would be evaluated as acceptable.

= The results of most students’ work, as measured against the school's curriculum levels, are broadly average.

« In relation to benchmarks used by the school, most students” test and exlemal exarmination results are at least in line
with curriculum and international standards.

« Most students demonstrate knowledge, skills and undesstanding in the key subjects, in line with curriculum and
international standards.

« There may be variation from year Lo year in external test results but, overall, students’ attainment is broadly in line with
curriculum and international standagds.



Inspection Handbook 2014 - 2015

1.2 Proqgress

o Moges 2ganst staring peints and over time
Key aspecls + Piogpess in lessons

= Progress of different groups of studznts

Brief illustrative descriptions

Outstanding

Assessment infermation
irdicates that most students
make hetier than 2xpected
progress in rzlation to

ANPIOprIae Stamng points

Ir lessons, mos: studzns
make betier than =xpected
frogress as measured
aqainst appropriatz leaming

ajectives,

Thera s liltle dirfference in
progress betwesn groups of
studens,

Good

Assessment information
indicates that the majority ol
students make better than
expeciad progress ir relation
[0 approptiate starting
points.

In bessong, T majoity
of students mzke better
than expectzd prograss
&5 measured against
Zpproprizte learming
chiectives.

Students make similar
pronress, but there may

be a few minar dsparitios

between groups.

Acceptable

Assessmen: information
incicates that most students
miake the expected progress
in refation to appropriote
starting points.

Iy lessons, mast students
make expeied progress
as measured against
dppruptiale learing

objecives

Students make expected
progress, but there is some
unavenness between

groups,

Unsatisfactory

Assessment inlormation
indicates that less than
three-quarters of the
students make the exseded
Prgiess Tom apprapnate

starting points,

In lessons, not enough
students make sufficient
Prress as meas urr_n;j
Aujeitist appapriate kearring

objectives.

Atleast one significant group
of students does not make

aceptasle progiess.
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The quality of progress illustrated below would be evaluated as outstanding.

« Assessment information shaws that, in relation Lo their assessed starting points, most students reach higher levels of
attainment than predicted

» Most students make sigrificant gains in their knowledge, skills and understanding, as measured against the learning
objectives in lessons. They make links belween subject areas demonstrating high levels of competence and applying
their skills successfully in unfamiliar leaming contexts,

« All groups of students, including thase with special educational needs and low attainers, make similarly strong
progress,

The quality of progress illustrated below would be evaluated as acceptable.

« Assessment information indicates that most students make expected grogress in relation to their starting points.

« Most students make gains in knowledge, skills and understanding, as measured against the learning objectives in
lessons. A few students make links to prior knowledge but a majority may lack confidence in applying their skills in
untamiliar contexts.

« Most grougs of students, including those with special educational needs and low attainers, make expected progress.

Attainment and progress are unlikely to be of acceptable quality if any of the following
a[l{ﬂ'v;'.

« Students are working at a level below what is expected for their ages.
. The rate of students’ progress is too slow and a significant minority of students do not
make the progress of which they are capable, Few students are able to apply their skills

and knowledge in unfamiliar contexts.

«  Notall groups of students, including those with special educational needs and low attainers,
make sufficient progress.
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1.3 Learning skills

= Students’ engagement in and resoonsibility for their own leaming

Key aspects

« Stodonts’ interactions and collabaration

« Application of leaming 1o the re¢l world and makirg onnedions belween areas of

learning

o Encuiry, research and critical thinking skills incuding use of techiology

Rrief illustiative descriptions

Outstanding

Students are enthusiastic ard
take rasponsibility tor their
own lzaring in sustained
ways. Thay focus wel and
refect on their learning o
evaluate their strengths

and weaknesses acowrataly.
Mast act on themn n order

imprave.

They communicate theis
learning very clearly,

chare aclievements znd
col aborate very elledively
in a wide range of lezming
situatons.

Students make meaningful
connections with other
learning and use these Lo

deepen ther understanding.

students arg independent,
refeclive learners, Thay find
things out from a varicty of
different sources and use
technology effectively to
support their learning. Crtical

thinking skills are an Intrinsic

part of learning.

Good

Students erjoy learning

and take respansibily
thair wn learning, They ae
aware of their strengths and
Wearnesses and lake st2pe

to imarove,

They cunnunicale thei

learning well to others. Most
crllabarate well in a range of
learning situations Lo achivewe

COMMmon goals,

Students make clear
connections with ather
learnng and relate these

well to the ea world.

Mast students ind thinos
out for themselves and use
technology to support (ke
lzarning. Lritical thinking
skills are a common fealure

of learning,

Acceptable

Students have positive
attitudes tc learn ng and

cen work for short periods
wathout teachar intervention.
Although they may be
passive in their learring,
stodents krow what they
have learned and haw 0
imprave thair waork.

They can discuss and explain
their learning lo athers
clearly, They are able tc

wun b productively i grougs.

Students make a few
rennactinns helweson e
and previous l2aring and do
nat relate learning enough

to the real world.

Students occationally find
things oat fav thenselves.
They use technolegy in
limited ways to sepport their
learning, Citical thirking
skills are o developing
feature of iearming.

Unsatisfactory

Students rarely work without
constant teacher dirzction
and lack imterest in leaming.
They are easily dstracted
and rarely reflect on their
learning ta evaluate ther
strengths and weakiesses
They da not know how to
impiave theirwerk,

They find i dificelt 0
discuss their learsing and
are ynable to collabarase

elfectively in groups,

Sudznts rarely make
cennections with ather
learning and do nolielale
their learnmg to the real

wirkd

Students cannot fine things
aut fnr themselves and
lack skills in technalogy

to support their learning,
Critical thinking skills ars

underdevelop=d.
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The quality of learning skills illustrated below would be evaluated as outstanding.

= Students are motivated and eager participants in their leaming. They are actively involved in their own learing
and development, and show increasing skills as leamers. Students are very aware of their progress and strenaths
in learning. The questions they ask show they are making impertant connections between new learning and what
they alieady know. They are reflective and analyse learning situations in order 1o discover the best solutions, Their
independence shows itself particularly in the ways they use technology.

« Students choose the best ways to complete tasks within group and individual settings both in leading and supparting
their peers. Through eflective collaboration with others, by contributing ideas and listening to one another, students
demonstrate high levels of skills as =nde;r_§:ndent thinkers and learners, and achieve common goals.

= Skills, knowledge and understanding acquired are applied confidently and accurately to new learning contexts.
Students demonstrate success in applying their skills to problems reflecting real life situations, both familiar and
unfamiliar. They make connections between their learning in different parts of the curriculum, They are successtul,
confident, responsible learmers.

» Students demonstrate proficiency in finding out new information and are able to apply successhully their eritical thinking
to tasks. They hypothesise and diaw inferences with ease. Their worek will often reflect maturity and independence
of thought and they readily find things out for themselves by using books and other resources, induding technology,
Through the effective use of different sources of information, students are able to make accurate and appropriate
conclusions and present their learming with confidence,

The quality of learning skills illustrated below would be evaluated as acceptable.

« Students occasionally take responsibility for and are active in their own learning. They do what teachers ask of them
but may often be passive listeners or watchers, or undertake tasks which do not require much thought, While the
majority of students work well in the absence of close supervision, othess lack motivation or are easily distracted.
They are unclear about what they need to do to improve. Students have only a general awareness of their progress
and strengths as learners.

Students work collaboratively in familiar groups. Whilst working in groups or teams, students, at times, lack the skills
they need to co-operate and produce good work. They do not always understand the importance of listening to each
other in order to make meaningful contributions.

Students acquire knowledge and skills from a range of contexts but their understanding may be less well developed,
Consequently, students will only demonstrate success in their learning in familiar contexts where they are required
1o repeat a procedure. When required to apply their learning to new contexts, they may need high levels of support.

« Students demaonstrate age-appropniate research and skills in technology but rarely exhibit independent thinking skills;
they tend to rely on adults.
The quality of students’ learning skills is unlikely to be acceptable if:

« A substantial proportion of students are not engaged in lessons and they are unable to
explain what they are doing.

«  Students are unable to work collaboratively.

= Students cannot relate the learning to their lives.

«  Students are unable to find things out and cannot solve problems for themselves.

»  Students make no connections between their learning in different parts of the curriculum.

«  Students’ skills in using technology are weak.



Inspection Handbook 2014 - 2015

2. How good is the students’ personal and social development?

2.1 Personal responsibility

= Attitudes
» Behaviour
Key aspects « Relationships
« Adoption of a healthy lifestyle

« Altendance and punctuality

Brief illustrative descriptions

Outstanding

Students have very positive
and responsible attitudes.
They dermanstrate strong
self-reliance and thrive an
critical feedback

Students are self-disciplined,
respond very well to adults
and others, and resolve
difficulties in mature ways.
Their behaviour is excellent.

Relationships with other
students and wilh staff
are very respectiul and
considerate. Students are
sensitive to the needs ol

others and lead by example.

Students demonstiate
excellent understanding of
healthy fiving. They make
wise chaices about their
own health and fitness, They
initiate and/or take part in
activities which promaote
healthy living.

Altendance is at least 98%.
Students always arrive at
school and to lessons on
time.

Good

Students have mature and
sensible attitudes, They
dermaonstrate sell-reliance
and respond well to critical
feadback.

Pasitive behaviour prevails
thraughout the school
Students exercise sell-
control; they are courteous
1o one another and to adults.

Relationships with other
studants and stafl sie cordial
and respectful. Students

are sensitive to the needs

ol athers and readily help
therr.

Students demonstrate
positive attitudes towards
healthy living and follow the
schoal's advice on keeping
fit and healthy.

Attendance 15 at least $6%.
Almost all students arrive in
good time for lessons and at
the start of the day.

Acceptable

Students have sensibile
attitudes. They demonstrate
some self-reliance and

appreciate oitical feedback.

Behawiour is generally
satisfactory. Rules are
respected in and out of
lessans. The school is orderly
and safe.

Relationships with other
students and staff are
cordial. Students are
consiclerate towards others.

Students generally follow
the school’s advice on
keeping fit and healthy

=

Attendance is at least 92%
All but a few students arrive
in good time for lessons and
al the start of the day.

Unsatisfactory

Students are willing,
although they may be
often insecure, They do
net respond well 1o critical
feedback.

The poor behaviour of a few
students disrupts lessons
and for cawses difficulties

around the schaol,

Relationships with other
students and statf are often
Awkward and uncertain,
Students are not aware
enough of the needs of

athers,

students demonstiate poor
understanding of healthy
living and take little heed of
the school's advice on how
1o keep fit and healthy.

Attendance is less than 92%,
A minority of students are
cansistently late for lessons
or at the start of the day.
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2. Understanding of Islami¢ values and awareness of Emirati and world cultures

Key aspects

= Studenls’ appraciation of the wle ard values of klam in the socety of Dubai

= Respect for the heritage and oullue witliin the UAE

= Urderstznding and appreciation of the wider world cultures

Brief illustrative descriptions

Outstanding

Students have én excellent
uncerstanding of how
lslamic values influence

contemporary society

They respect and appreciate
Ihe heritage and culture of
the UAE that underpin and
influence contempaorary life
i Dukai.

Students have an excelle
awareness and appreciaton
af their own cullure and
ather cultures from around
the warld,

Good

Students have a cea
urklerstanding of ow
Islarmic valugs ullsence
contemporar ¥ A0C E"'[':".

They sppredate the hertace
and culture of the UAE that
urderpn and influen:e

contemporay life in Dubai.

Stedents have 3 good
appreciation of their own
culture and the vanety and
tange of other tuliures from
arcund the waild,

Acceptahle

Sludznts have an adequale
understanding of how
Isiarmic values influence
contempomny sociely,

Fhey have a basic
knowledge of the heritage
and culture of the UAE that
underpin atd niluence
centernporary life in Dubai,

students appreciate ther
own culure and the vadely
and range of cther ailtures
from around the world,

Unsatisfactory

Students have & limited
undorstanding of haw
llamic vaues irfluence
conlempaoiary saciety.

They have only a superficial
awareness of tha haritage
and culture of the UAE that
Lnderpin and influence
contempaary lide in Dabei.

Studers have some
knowledoe of their own

culture, They are nat very

avware of cther aultures rom
around the world
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Understanding of Islamic values and awareness of Emirati and world cultures illustrated below would
be evaluated as outstanding.

« Students demonstiate a very good understanding of Islamic values. They appreciate the relevance and impact of
these values on everyday life in Dubai and reflect upon key messages in relation to their own lives and experiences
Where appropriate, students diligently put into practice what they leain from their awareness of Islamic values.

« Emitali traditions and cultural hentage are well known and understood by students who recognise their importance,
relevance and value to people in the UAE.

« Students fully appreciate and celebrate their own culture. They demonstrate a mature grasp of cultural diversity
and breadth including music, art and literature from arcund the world, They are very aware of common elements
between cultures.

Understanding of Islamic values and awareness of Emirati and world cultures illustrated below would

be evaluated as acceptable.

« Students demonstrate a basic level of understanding of Islamic values. They have a secure understanding of the
relevance and impact of these values on everyday life in Dubai but need support to apply key messages to their own
lives and expariences,

« Emirati traditions and cultural heritage are known and understood by students who recagnise their value to people
of the UAE,

« Students know about their own culture and celebrate it from time to time, However, their understanding may be in
isolation Irom other cultures and students may require support to appreciate its meaning and relevance, They are
aware of cultural diversity and breadth from around the world but may have a limited knowledge of it. They are
aware of commaon elements between cultures

Understanding of Islamic values and awareness of Emirati and world cultures are
unlikely to be acceptable if:

« Students have no, or only a superficial, knowledge and understanding of Islamic values.

- Students have little knowledge and understanding of the traditions of Dubai and the UAE,
and of the multi-cultural nature of modern Dubai.

«»  Students have a limited understanding of their own culture and very little awareness of
other cultural influences from around the world.
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2.3 Community and environmental responsibility

« Communily invalvement
Key aspects = Work ethic and enterprise

« Frviconmental avaieness and action

Brief illustrative descriptions

Outstanding

Students are proactive

and responsiole members
of the schoal commrunity.
The student voice has a
signilivan’ inpact on the
school's development.
Students are purposefully
and frequently involved in
inifiatives thet impéact on the
loeal community.

Studerts have ay excelent
work ethic. They readily

take the initiative and nake
reasoned dedsions. They are
very resnurceful, creative
and successtul in develaping
ther i pojects.

Studerts care for their school
and seek wavs to impiove
its environment. They initiate
and for take parl in scherncs
wihich suppart sustainability
and conservation in the

local and wider world
envirenmeant.

Good

Students understand their
raspnnsihil ties as members
of & school commmunity

and take on key moles. The
student voice is influzntal,
Ther contributions to the
lacal community are regular
and corstructive,

Students have a positive
work ethic. Thay sometines
take the initiative and make
inclependent decisinns Thisy
have creative ideas znd
enjoy developing their cwn
Fojects

Students care fTor their
school 2nd take partin
activities tao iImprove its
envicenment. They ae active
in supporting whernes which
promote sustainability a7d
conservation locally and in
the widzr word,

Acceptable

Students are aveare of their
responsibilities in the school
cormmunity. Their opirians
have some ellect upon the
schoal’s develosment Their
involverrent with the local
community s beneficial but
irrzgular,

Students enjoy work but
may lack iniiative, often
relying on otheis whe
miaking decisions. They can
be creative and enjoy taking
part in projects buliaely
take the ead.

Students take care of their
immediae surrundings
and are aware of ome
important envirsnmertal
is50Es, ThE"ﬁ-‘ are somefimes
active in schames which
suppart sustainability and
consevalion

Unsatisfactory

students bave little or

0 awareness of thoir
responsibilities in the school
community, Thelr views
have little influence on the
school's deve opment. They
contribute litte ta the local
cornmueity

Students rely too much

on adults 1o help them,

They are not con‘ident in
suggesting ideas and makivg

decisions

Students show little corcem
Inr their surreondinegs and
hava limited aworeres: of
g Lanl envirommental
issUEs, kew stadents show
awzreness of sustainab lity
ind consenvation,
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Students’ community and environmental responsibility illustrated below would be evaluated as outstanding.

o Students are responsitle and contribute actively 1o the lite of the school and the wider community, including volunteer activities.
Their opinions dare valued by the schoal and influence its development. Students demonsteate initiative, maturity, high levels
of independence and show respect and consideration Tor the needs of others incuding those with disabilities, They underake
responsibilities in school through well-udged and planmsd systems, Students show care and consideration Tor others and
develop the skills of active citizenship.

o Students have an excellent work ethic. They lead others cenfidently and have ceative and very practical ideas. Thiough well
planned prygects and enterprise activities, students acquire key skills. They make infarmed economic decisions.

« Students show a very good understanding oFenvironmental sustainability. They actively seek ways to care for and to improve
theit school environment. They initiate or take part in schemnes to support conservation beyond school and understand that
economic decisions affect the sustainability of the environment.

Students’ community and environmental responsibility illustrated below would be evaluated as acceptable.

« Students contribute to the life of the school and the wider community through planned responsibilities and some volunteer
activity. Their opinions have some bearing on the school's development, They understand their roles as citizens and respond
willingly to whatever opportumities are provided in school. Students show respect and consideration for the needs of athers
including those with disabilities.

« Students enjoy their work and are happy to be involved in activities. They make valid and helpful contributions to projects ar
other activities but may often be passive participants. Their economic decision miking s reasonable but underdeveloped

« Students understand the impofance of environmental sustainability, They take cate al their school emviranment. A few may
lake part in sthemes to suppor canservation.,

Students’ community and environmental responsibility is unlikely to be acceptable if:

« Students do not assume any positions of responsibility in the schoal or do not respect and
value each other. Their opinions have little or no influence on the school's development.

« Students are reluctant to participate and lack the commitment to play a full part in activities.
They are usually too passive and often expect too much to be done for them. They have
little economic awareness.

= Students take no interest in looking after the school, they drop litter casually, or deface
school property. They have little knowledge about or interest in the importance of energy
conservation and world environmental concerns.
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3. How good are teaching and assessment?

3.1 Teaching for effective leaming

Key aspecls

« Teaches' knowledge of thei subjacts and b they are leamed

« Lessan planning, the learring environmert snd the use of time and resources

« Teachei-siudent interacticns including the wse of dialogue and quesians

« Taaching strztogics to ment the noeds of all groups of student:

s The prormation aof coficz] thinking, reflerbion and mdepencert leaming

Brief illustrative dascriptions

Outstanding

Higgh cuality teaching
st2is rom teachers”
expert knowledae of
their subjocts, how to
teach them and how their
students leann

Teachers plan essons
imaginative'y, provide

an inspiring learning
environment and use time
and resources creatively to
enahle stadencs o leamn
vy succasefully

Teachers” inlerachions with
studznls 2nsure they are
aAlwsys artive darticipants
in achieving meaninglul
and relevant leaming.
Consecuent'y, students
make excellent progress
Teaching strategics

very successfully meet
the individual needs of
students. Teachers have
high expectations af zil
groups of studcents and
provide very challengng
winrk

The development of
enquiry, refecion and
critical thinking skil's is the
nare.

Good

Almaost all teachers know
their subajects well, how to
teach them and how thei
students loam.

Teaciels pla lessors
imaginatively, provide

an irteesting leaming
environmen! and use tme
and resources effectively
to enatle students to leam

successhully.

Teachers” interactions
with students ensure they
Are Active partiripants

in achieving reaningful
and selevant learming
Consequently, studeats
makz goad progress.

Teaching strategics meet the

individeal neecs of students
well. Teadhers nave good
eapeUlalions ol all g v
of studenls and provide
challenging werk.

the development of enguiry,

reflection and critical
thinking skiils s a prionity,

Acceptable

Mozt teachers know thais
subjects well, how fo tead
therm and how their students
larn,

[eachers plan lessons and
use resources other than
tedtbocks appropiaiely

to ersire that students
learning is adeguate. The
learning envioiment
mativales the students to
SOme exlent

Teaching eccasionally results
i stuclent participation

that is ot artive enniich
Conszquently, students only
make steady progress.

Teachirg strategies
satis‘actonly address the
individual needs of students,
Tt s Deve appioniale
eapectations ol all groups
of students cne provide
appropiae chailenge

Ihe develppment of enquiry
reflection and critical
thinking skills 15 Inconsistent

Unsatisfactory

Maore than a few teachers
are insecere in their
knowledge of subjests

and Jar how to teach them.

Teacers da not plan
tessons and use rasouices
well enough 1o ensure

that students’ kearming is
adequate. Time iz nat used
efficiently, The learning
erviiammant 15 bleak and
urinspirng.

Teaching reqularly results in
studen! participation tal is
tnn passive. Consenuently,
students make too litte
progress,

Teachirg strategizs fail

to address the individual
neads of students. Teachers
hove luw expeclalivin ol
all groups of students and
do mot provide cnough
chalienge.

Therz is little development
of enguiry, reflection and
critical thinking skills.
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The quality of teaching illustrated below would be evaluated as outstanding.

Teachers have excellent subject knowledge and are able to put it in a meaningful context for the leamers. They
understand the difficulty of certain concepts and have a good repertoire of examples to reinforce their relevance to
students,

Lessons are very effectively planned. The purpose of activities is clear and learning is reviewed as an integral part of
the lesson. Lesson objectives are stated clearly and reviewed at the end of the lesson so that learners have a dlear
sense of achievernent; there is a good balance of activities with the use, where appropriate, of whole dass, individual
and group work. Time, activities and resources are used to optimum effect to ensure a strong momentum to learming,
Teachers make full and effective use of many resources to vary their teaching and succeed in promoting outstanding
learning. Teachers create a positive learning environment where they encourage the leamers to feel respected and
that their efforts are warthwhile.

leachers are skilled in their use of questions and arouse students” inguisitiveness, inspiring them to want 1o find
out more. Their questions are focused and usually individualised for particular students. Teachers adjust the pace of
learning as a result of students’ responses. As a result, students make significant progress in their leaming

Classrooms are well organised and the leaming activities are very well matched to the needs of individual students
and groups with differing learming needs and abilities. The tasks, activities and resources support and challenge all
students to maximise their progress. Teachers” expectations are consistently high and appropiate for students al all
levels of prior attainment

Teachers expect students Lo lake responsibility for their own learning. They promaote collaborative and /or independent
learning, as appropaate. Teachedss give ample time {or reffection and require students 1o reason and think deeply,

The quality of teaching illustrated below would be evaluated as acceptable.

Teachers have sufficient subject knowledge and can share this at a suitable level with students. They appreciate
students” needs and include appropriate examples in orden o establish relevance.

Lessons are planned effectively so that the purpose of activities is clear. There is variation and sufficient pace in
leaming activities and time is allocated to review learning. Teachers make adequate use of additional resources
beyond the textbooks. There is & positive climate for learning where students are encouraged 1o learn from their
mistakes. Consequently, students’ leamning is acceptable.

Teachers ensure that all students are sufficiently engaged in lessons. Teachers use a range of questions to test
students’ understanding.

feachers recognise that different groups and individuals have different learning needs and they adapt ther methads
and resources accordingly. As a result, students make steady progress.

Teachers expect students to think about their responses and their work but students over-rely on adults for guidance
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The quality of teaching is unlikely to be of acceptable quality if:

» Teachers have poor or inadequate subject knowlzdge and they have little awareness of
how students leam.

»  Lessons are poorly planned and time is used unproductively; lessons are monotonous with
no variety,

«  Moresources are used other than textbooks or teacher talk.
+ The learning environmen: does little to promote airiosity, understanding cr l2arning.
» Teachers make no use of questioning to check understanding.

- Teachers do not meet the learning needs of zll groups and individuals, induding those
students requiring additional help with their learning.

« Mot all groups of students make sutficient progress.

« Teachers do no! give students enough scope to develop their own approaches to learring
and to think for themselves '
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3.2 Assessment

« Internal assessment processes

Key aspects

« International and external benchmarking

« Analysis of data to show students” progress

« The use of assessment to influence teaching, the curriculum and studems’ progress

« Teachers' knowledge of and support for students’ learning

Brief illustrative descriptions o

hssessment practices

are directly linked to the
school's curriculum standards
to provide valid and
comprehensive measures of
students’ academic, personal
and secial development.

The schoal ngoroushy
henchimarks students’
outcames against
appropriate international
expectations through
external assessment.
Students’ progress over time
is tracked very effectively.
Assessrment infarmation

is comprehensive, very
accurate and is analysed in
depth.

Assessment information is
used very effectively by stafl
i thewr planning to meel the
learning needs of all groups
of students

Teachers have a thorough
knowledge of individual
students’ strengths and
weaknesses. They provide
excellent challenge, support,
feedback and follow-up.
Students are routinely
involved in assessing their
own learning.

Assessment practices are
linked well to the school’s
cuericulumn standards to
provide valid and clear
measures ol studernts”
acadermic development,

The school benchmarks
students’ outcomes against
apprapriate international
expectations thiough
external assessment.

Students’ progress over time
is tracked well. Assessment
information is accurate,
detailed and is analysed

well,

Assessment I|'|1IIII[I'I'IF:]|II1]:I 1%
used effectively by stalf in
their planning to meet the
learning needs of all groups
of students.

leachers have a good
knowledge of individual
students’ strengths and
weaknesses. They provide
well-focused challenge,
support, feedback and
follow-up. students are
usually involved in assessing
their own learning

Assessment practices

are linked to the school's
curriculurm standards to
provide valid measures of
students’ academic progress

The school is not consistent
in benchmarking students’
QURCOMEs diganst
appropriate intemational
expectations through
external assessment,

[he schoal is able

to track and record
progress accurately, The
analysis of data may be
underdeveloped.

Assessment infarmation is
used adequately by staff in
their planning to meet the
leamning needs of all groups
ol students,

Teachers have a reasonable
knowledyge of individual
students’ strengths and
weaknesses. They provide
some challenge, support,
feedback and follow-up.
Students are somelimes
involved in assessing their
own leaming.

Assessment practices are not
linked well ta the school’s
curriculum areas and are

too tocused on students’
knowledge of content

The school rarely or never
benchmarks students’
oulcomees against
international expectations
through external
assessment,
Arrangements to track
and record progress are
inconsistent, There is little
analysis of data.

Assessment information is
not used encugh by staff in
their planning to meet the
learning needs of all groups
of students,

Teachers do not have
subficient knowledge of
students’ progress and
achievernents. Students are
not given enough support,
feedback o fallow-up on
their performance. Students
are rarely involved in
dssessing their own learning,
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The quality of assessment illustrated below would be evaluated as outstanding.

» Assessmert intormation is used for teachers to plan each step of learning, An assessment is made of studets early
in their tirre at school, in oider to establish their capacities for iearning and ta identiy any special needs and special
fesfirily, Thooughoat B Ginee al schoul, gsiesseil & osed e set deallenging langets Tor studests, dhvck progiess
and give feecback to the students, The assessment processes are directly inked to curiculum expectations and
produce vzhid anc reliable data

o Theschool hasa highly erficient process for comparing its stadents performances with hose of studentsintematiooally.
Test and exarmination resulls ae comparsd with a variety of sppropnate intemat onal benchrmarks.

o Information from assessmiel s collected and aralysed to dentily stiengths and weaknesses instudents” altzinments
and te identify trends, Actual attainment is compered with predictzd atzinment and strengths v proviion can be
astet taned. The schoul takes ewvery arecauiion o ensure that all assessment information 15 accurate. all teachers
have access Lo this information and vse it Lo evaluate the efleclivenes of the curiculum and their taaching. Whale
gehingl and individual tagels are sl ane students” performanee is manitoree o ensire stidents are meeting shert
and long term targets.

« Sttt use the analysis of dasa t2 plan lessons ard address the individual learm g needs of all students, Students and
parents are regularly involved in well-judgaed tarcet tetling procedurzs which help clarify leaming goals for each
stucent.

= [eadhers have an excellent knowledge and understarding of individual students’ strengths and weaknesses. When
teachers assess students’ work and mark their books, they reinferce high expectaticns and their comments are
cofstructive in helping stucents know what their next steps in learning should be, T2achers are rigoraus in checking
whether or not students have respended to this guidance. Students use objective critera o evaliate their own
and each other’s work and to identify the next steps. Infoimal assessment duiing lessans through, for example,
questioning by teachers. acds to the overall view of students” attaimment and progress.

The quality of assessment illustrated below would be evaluated at acceptable.

«  heschool cames gut regular assessments o students’ progress in the key subjects. e assessriens sre inkad 1o the
sthwol™s corviculun and produce valid and reliabie datas,

« Theschool has a satistactony process ‘or companng its students’ pedormances with those of students internationally.
Test and examinztion resul’s ae somehmes compared with intemational benchmarks athcugh samphng of studerts
for benchmarking meght net be fully represertztive of the age-groups of De students,

« Therecording of assessmert informationis crganised effidenly. Some analysis is uncertaken Lo identily broad trends,
wllerns of avairrnent and incividual progress. The resultant information & shared with statt,

« Stalf make some use of data analysis to plan lessens and to adapt the cricelum to meet the nezds of all studen's,
aut such use is inconsistent and for nat very effective.

» Students may he given neal frechack oo their work; exerrse honks are marked weguiary kot there may be few
nfcrmative comments about how to imorove. Students’ evaluation of their own and othars” wark is not 3 reqular
feature of the school's assessment procedures. Studerts know the tesults of zssessments and uncerstand the rature
of their strengths and weaknesses. Teachers do not routinely doublg-check whether or not studerts have responded
to faechadk
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The guality of assessment is unlikely to be acceptable if:
« Assessment of students’ progress is based solely on internal tests.
= Assessment data are inaccurate or have little validity.

« Teachers have a poor knowledge of students’ individual achievements and their learning
needs.

«  Teachers make very little use of the assessment results to modify their work.

« Teachers give little feedback to students and they seldom mark students’ work,

«  Students may be unaware of the results from assessments.
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4. How well does the curriculum meet the educational needs of all students?

4.1 Carriculum quality

« Rationale, content and bzlance

Kev aspects

« Planning lor continuity ard progression

¢ Enichment

o Crorsriiriclar linke

v Rewiew and developmen:

Brief illustrative descriptions

Outstanding

The curriculum hzs & very
clear rationale. It is wide
ranging, age-appropriate,
balanced ard sharply
focused an the developrment
ot both knowledee and skills
It fulfiks all the reguremets
ol the schools state]
Curcuium.

Lomprenensive plarning for
progression in all susjects
ensures continuity of
lzaming, Studenits o & lully
prenaied for the next phzse
af eduration within schocl
anc beyvend.

The curriculum is nch, diverse
anc Innovative. As aresull,
the enrichment significantly
enhances learning

Cross-cumiculas links ane
carefully planned, well
managed and significantly
enhanre learning, The
curriculum provides
excellent I:I]}PICT[L niies

lof independent learning,

research and aritical thinking.

The curriculum is reviewed
frecuently and devalooed
systerratically te ensue tha:
here i high quality peovsion
of all sibjacts and to mect

the academic and personal
development needs af stadents

Good

The curriculum kas a

clear ralinnale 1 s

broad, balanced, age
appropnate gnd toiused

on the develaprent of
both knowledge and

skills: 11 clesely fullows e
requrements of the school's
stated curricidum.

Eflecive panning 1o
pragiession in al ssbects
ersues systematic lesrming.
Studkerits are well prepaed
for the next phase of
eovration within schieal aml

beyand

The curriculum is interesting
ard imaginative and, asa
result, enhances learning.

Crass-curricular links

aiz planmed an lesd

to erhanced learning

The cursicy lum provaicles
good opportunities for
indegendent learming,
research and eritical thinking.

The curriculum is reviewed
and develeped annuzlly and
effectively to ersue good
provision of &ll wheeds and
te meet the academic and
personal devalopmert needs
of students.

Acceptable

T curriculurm s teasanably
broac ard balaneed 10
facuses more cn knowledge
than o skills, It mostly
fallows the requirements

of the schoal’s stated

carneuluns

[ee s sutfezent planming (o
progression inkey subjects
IH..,.r it may rEsul e sorme
urseven learning, sucents’
[reparation ki the next phase
of education within schionl ane

bewand is adequats:

The curriculurm is unctiznal
bt unemcerprising and, as a
result, has a modestimpact
an hearming.

Cross-curnicular lirks exist

bt rmay ot be well-plamed
of rganised. Cpparnun ties
for independent leaming,
research and critical thinking
may ba incensistent leatures
af the plenned curriculum

The curriculum is reviewed
from time to time to
ensure adequate provision
ot all subjects and for the
academic and personal

development of studerts.

Unsatisfactory

The curnizulam rationale

5 unclear aad s mostly
dictated by texthooks. It i
neither broad nor balanced,
It regleds the development
of skills, It doos not tulfil oy
reguine nenls of e s’
stated corriculum

There are sigmfcant gaps
in cotent and thiere

& discontinuity within
SOME SUIJeCEs, Sludents’
preparation for e next
phase of eduratinn withia
school and beyond is
adeguate,

Mhe curricubire s dull and
LN mEerpiising.

Mhe curricuhirn is
undemanding and povides
few opportunities o
incependent lEaming,

research and oitical thinking.

Any review s not safficently
focused on students’
oucomes and their personzl

development
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The curriculum quality illustrated below would be evaluated as outstanding.

« The curriculum has a clear rationale based on shared values. Its programimes, courses, syllabl and activities. promote
challenge, enjoyment, relevance, coherence, persanalisation and choice in learning tor all students. The curriculurm
has breadth and balance across all subjects and within each of its varous elerments, The curriculurm consistently
includes creative, physical and practical experiences ta strengthen knowledge and skills develapment. All key subjects
are given the appropriate amount of time, students experience all the main attributes of the curriculurn ar curricula
adopted by the schoal, Statutory requirements are fully met.

« The curmiculum is comprehensively structured to ensure that students leam smoathly and progressively. Planning
across the phases of education, both witlin the school and at the point when students transter to the next schoal,
prepares students well. it ensures that previous |Ear|'|||'|{_3 15 taken nlo account when prepanng for the arrival of new
students. Older students are very well prepared for the world of wark and further education

o The curriculurm is intrinsically interesting, motivational and diverse. Opportunities to extend students’ aspirations and
experiences are routinely built into the curriculum. As a result, they experience a well-rounded education.

e Cross-curricular themes are systematically and deliberately planned to ensure that students’ skills across a range of
subjects are developed in meaningful and interesting contexis,

« The cumriculum is regularly reviewed and updated as part of the schoal's self-evaluation process and takes account
ol the views of students and parents. Staff reflect on the range and quality of the curriculum and the impact ol
the experiences on students’ academic outcomes and their personal development. As a consequence, currculum
inngvation 15 well-planned and ensures that the needs and interests of all students are met

The curriculum quality illustrated below would be evaluated at acceptable.

The curriculum is based on a clear rationale and values but it may not fully meel the school's aims. 1t s generally
broad and batanced across all subjects and within each of its vanous elements, There is a strong emphasis on the
development of knowledge but too little focus on the development of skills

Planning across the phases of education, within the school and at the point when students transter to the next school,
builds on previous curticulum content. However, students are not always well prepaied tor the next stages of theis
education of future employment, The previous learning of new students is not taken fully into account

The curriculum may laigely be driven by the textbooks: Not encugh consideration is given in planning to diversity and
enrich students’ experiences in erder to strengthen their learming

There may be some occasional development of cross-curricular links bt these are not necessarily planned
Opportunities are not always taken to make useful connections between subjects and aspects that would promote
greater coherence in the cummiculum

The curriculum is reguiarly reviewsd bul revisions and adaptations are nol abways implemented as a result of this
work. Most students’ needs are adequately met in terms of their acadernic outcomes and personal development.

The curriculum quality is unlikely to be acceptable if:
« Statutory requirements are not met.

« The curriculum experienced by the students is not planned well enough and may contain
significant omissions from the stated curriculum.

« There is discontinuity from year to year and between phases.
» There is no systemalic review.
. Dpportunities for promoting essential knowledge, understanding or skills are neglected.

« The curriculum is followed too rigidly with little enrichment.
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4.2 Curriculum design to meet the individual needs of students

Key aspects

= Prowisinn for 2l the different groups ol shidents

= Curieulan dhones
» Extr-curnicular activities

Brict illustrative descriptions

Outstanding

The school modifies its
curriculum ereatively and
wisely ta meet the differen
nzeds of all groups of
sfudents

The comricalar cphons provide
e ellant npportunities for
students “o choose and

study subjects that fulfil

their tzlents, irte-ests and

asprrations,

Awvide range of extra
curncular activities

a s ity links,
senificantly erhances

sludents” academic and

parsonal development

The schocl modifies its
curnculum s«liully to meet
the diflerent peeds of almost

all groups of students.

The curriculér options
provide ample opportunitios
oo students to choose and
study subjects that fulfil
their talents, interests and

aspirabons,

A variety of extra-currizulbar
activities and community
limker, exrharces sudens’
arademir and pesanal

development,

The schoaol makes sorma
adjustments to the

curizulum to meet the
different needs of mos!

groups of students.

The curricular options
provide sorme apportunities
far students to study subjects
that fulfil their talznts,

interests and aspirations.

An apprapriate rangs of
extra-curnicular activities
and community links, has
come impad on stodents’
acacemic ard persaial
developmert,

_ Acceptable | Unsatisfactory

Tre cchool does little to
mmiadify its curriculamr to
meet the diferent nzeds of

orouns of students.

A narrow and overly
prescribed range of sukjects
restrcts students” choies to
fulhil thaer 1akents, inleracks

and aspiraticns,

There are tew planned extra-
curricular activisies to support
students” acadernic and

P Al OEwP 1L [ l}
rennal develapmeant
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The quality of the cumriculum design illustrated below would be evaluated as outstanding.

« The curriculum is effectively planned to provide stimulating learning opportunities Tor all groups of students. The
curriculurn is designed and modified as necessary 10 ensure full engagement and challenge for students of all abilities,
particularly students with special educational needs, low attainers and Early Years children with Arabic as a first language.
There is considerable flexibility and innovation in the planning of the curriculum that allows individual students to learn
in their own ways and at their own speeds, and so flourish academically and personally.

« The curriculum has considerable variety of provision in and out of dassrooms, that promotes and responds to particular
needs and interests, There is a significant choice of subjects, espedially Tor older students, so that they are very well

prepared for their chosen careers. ;

= Through a strong sense of the school's shared curricular values and carefully planned opportunities to work with the
local community, students are creative and enterprising. A wide range of extra-curricular activities across all phases
allows students to extend their learning arld interests, Students are frequently involved in a range of activities that
serve the community

The quality of the curmiculum design illustrated below would be evaluated as acceptable.

« The curriculum is planned appropriately to meet the leaming needs of most students and there is some recognition of
the different abilities and learming needs of students, particularly those with special educational needs, low attainers
and Early Years children with Arabic as a first language. The same curriculum may be applied too rigorously to all
students,

« There s some choice among the subjects that students can study but this may not be diverse enough te meet all the
interests and needs of students, especially the older students.

« The school is aware of its place in the community but makes limited use of its sumoundings to enhance the curriculum,
Visits and other aclivities are organised but not always effectively integrated into the cumiculum. There is occasional
collaboration with local businesses. Students are sometimes involved in a range of activities that serve the community.
Extra-curricular activities occur from time to time in most phases. Participation by students may be limited.

The quality of the curriculum design is unlikely to be acceptable if:
» It fails to cater adequately for the educational needs and personal development of all
groups of students, particularly students with special educational needs, low attainers and
Early Years children with Arabic as a first language.
-  Opportunities for promoting essential knowledge, understanding or skills are neglected.
« The choice of subjects is too narrow, especially for the older students.

« There are few productive links with the local and wider communities.

« There are few extra-curricular activities.

e
LaJ
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5. How well does the schoal protect and support students?

5.7 Health and safety

o Care andd weltare of students incuding chile protedtion

Key aspects

« Arrangements to znsure health, safety and scounty

« Quality of rairtenance and record keeping

o Suilabelity of presnises and lacilities for all students, nduding those with special

educational nesds

o Provision for and piemntion of healthy living

Brief illusirative descriptions

Outstanding

All stzff and studonls

are fully aware of child

il ptection arra nceme nis.
Ihe scheol has rigorous
procodurcs for protecting
students from Bully ng and
the potential dangers of the
internet and social media,
The school consistently

and in all respects provides
a fully safe, hvgiznic and
SECUFE emvironment for
students and stalf. =xcellent
supenigion of students
pravells at all times,

Good

All statf and stirents are
awarz of child protection
ariangements; The schoal
has effective srecedures for
pratecting students from
bullyng and the potenticl
dangers of the intenel and

social redia.

Frequent thorouch checks

are mace s acted upon

to make sure that a healthy
and safe enviionment is
maintainec. Sudents are
will-supervised aroond schoal
ardd i st bdspol,

The schiol has vary thormugh The schonl hes effident

systems for ensuring
students’ Feath and satety,
ard mantaing accurate
records of any incicems and
subsequent actiens

The premises and facilities
are very well suted to

the reeds of all students.
Buildings and equiprment
afe mantained n excellent
conditicn,

Healthy living is
systernatically built into and
promotzd inall aspects of
school ife

systerms for ensuring
stacdents” health and

safety, and mainta ns good
records of any inciderts and
£1 |}‘:.:"|:|Iill:_"| [ driion:.

The premises and lacilitizs
provide a suiable
envirenment in which al
studznis can learn, Buildings
and equipment are hygiznic
anel kept in a qeod state of
T

Healthy living is
systermatically built into and
promaled in most aspects of
schaol life

Acceptable

panst staff and sludents zre
aware of child protacton
amangements. [he schol
has some srocedures o
protecting students from
Frublyines ancd e potentiol
dangers of the internct and
social mecia

Requireroents for
mairtaning the healty

and sataty of students ae
met, sludents de kepl wale
on scheol transport and in
school. Acoidents ae raip

the schoo has reliable
systemn: for cosdaring
studenis” health and safety,
and meintains rzcords of any
ircidents anc subsaquent
delias

The oremises provide o sofe
and indusve environment
for leamirg. Buldings and
equipmertTre secure,

safe, In scund repair, well
maintained and clear.

Students are giver scund
advice about healihy living,
thaugh ths micht not be
systerraticaly promoted
throwghout the schocl

Unsatisfactory

Asmrangements Tor child
protection may 2xist but
these are notwidely known
the schogl has no lormal
praceduras far prodecting
students fram bullying and
the patential dangers of the
internet and sogial media
Policies o hiealth and safery
aie poorly implemnznied
Hzalth and safety checky ae
ineyular and oot ngorous.
Supervisony practices are
weak

The school has unreliablz
svaterns and procedures for
ensurirg students” health
and salety, and recording
incidents and subsequent
actions

Samre aspects of the school
facihties may impede
learing and do not meset
the needs al all learnere,
st parts of baildiongs o
equipment zre unsalz and/
o unbrygisne

The school does hittle to
advise students on healthy
lwving and amy advice may
ot be supported by he fosd
avallable or the opportuities

for reqular exemise
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The quality of health and safety illustrated below would be evaluated as outstanding.

child protection arrangements are clearly defined and understood by all students, staff and parents. The school
has very effective arrangements to protect students. Staff deal sensitively and effectively with students’ needs and
concerns. The training of all staff in child protection is regular and thorough. Cyber safety and ensuring practical steps
to prevent abuse of students are high on the schoal’s agenda.

There are very effective policies and procedures in place and these ensure that students are safe. Staff fully
understand their roles and respansibilities in ensuring health and safety. Thorough measures are in place 10 maximise
the protection of students including, for example, very efficient aniangements for school transport. Students state that

they feel very safe in the school 3

tomprehensive records are kept of regular and routine fire drills, evacuation procedures and other incidents, with
clearly stated action taken to prevent their recurrence. Medical staff are vigilant in their care of students. Routine
checks are carmiied out and detailed records kept. Relevant medical infarmatian is shared with staff in the school in
a systematic way to ensure students’ medical care at all times whilst they are working with different school staff,
Medication is kept in a locked room or cabinet and all staff are well informed about how and by whom it can be
administered

The schoal premises, equipment and resources are excellent and very well suited Lo the educational needs of all
students, including those with special educational needs, The premises enable students to be kept safe at all times
whilst participating in a wide range of challenging and motivating educational experiences.

Healthy living is systernatically built inta-and promoted in all aspects of schoal life. School meals and snacks provided
by the school are consistent with the school’s policy on the promotion of healthy choices. The school provides very
good advice to students and their parents on food choices and offers a broad and reqular programme for physical
education and sport to promote healthy living.

The quality of health and safety illustrated below would be evaluated as acceptable.

child protection amangements are in place but the responsibility for their implementation may be in the hands of a
fow senior staff or members of the administration. The training of all staft in child protection takes place fram time
to time. The school is aware of the need tar cyber safety and has some systermns to protect students but these are net
comprehensive or not routinely applied,

There are effective policies and procedures in place to ensure that students are kept safe. 5taff understand their
roles and responsibilities in ensuring health and safety, Practical measures are in place to protect students and
arrangements are reviewed to ensure that they are effective, Mast students state that they feel sale in the school.

Records of health and safety procedures are up-to-date and appropriate risk assessments are completed in relation
to visits and potentially hazardous activities. Routine fire drills and other evacuation procedures take place. There are
sufficient medical staff to carry out routine checks. Medication is kept locked away and all staff know how and by
whom it can be administered

The school premises, equipment and resources are suitable and provide a safe, inclusive environment for students,

the schoal has included in its curriculum planned opportunities for students to take part in physical activity which
promotes a healthy lifestyle. The meals and snacks provided by the school are healthy. Parents are, at times, involved
in school activities which successfully raise awareness of healthy choices.

AE
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The quality of health and safety is unlikely to be acceptable if:

Child protection procadures are inadequate.
Thers is evidence of bullying by members of the school community.

The school has limited or no awareness of the nead to protect students from the dangers
ol the internet.

Policies and procadures for health and safety, including those for school transport, are
pootly implemented.

Health and safety checks are irreqular and/cr not rigorous.Supervisory practices are weak.
Some parts of the buildings, play arcas and/or school equipment are unsa‘e or unhyqienic.

The premises do not have appropriate facilities to meet the neads of students with
disabilities.

school meals and snacks include unhealthy choices and little variety. The school is not
sufficiently preactive in the promotion of a heclthy lifestyle armongst students.
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5.2 Quality of support

« Staff-student relationships

Key aspecls

Brief illustrative descriptions

Outstanding

Stafl have very good
relationships with all
students, Behaviour s
managed very well.

The school's approach is
successtul in promoting
very good attendance and
punctualty,

The school admits students
with a wide range of special
educational need. There are
excellent systems to identify
their needs.

The school has highly
effective personal support
for students with spetial
educational needs that
enables thern to make
excellent progress.

The well-being and personal
development of all students
are closely monitored and
the information is used

to provide very effective
individual guidance and
support.

« Management of attendance and punctuality

« |dentification of students with special educational needs

« Support for students with special educational neads

o Advice and support for sl students

Good

Staff have good relationships
with all students, Behaviou

is managed well,

The school has effective
systems that promote good
attendance and punctuality.

Students with special
educational needs are
admitted into the school.
There are good systems to

identify their needs.

The school has effective
persanal suppart for students
with special educational
needs that enables them to

make good progress

There are well-developed
systems for monitoring the
well-being and personal
development of all students.
Individual adwice and
guidance are focused and

helpful.

Acceptable

Slall have courteous
relationships with all
students. Behaviour is
managed adequately,

The school has adeguate
syslems 1o promote

attendance and punctuality.

Students with special
educational needs are
admitied into the school.
There are appropriate
systerns to identify their
needs,

The school has adequate
personal support for students
with special educational
needs that enables them to

miake steady progress.

staff are mindful of students’
well-being and personal
devetopment, and respond
ter ther individual needs
with appropriate advice and

guidance.

Unsatisfactory

Mot all staft are considerate
towards students. Behaviour
management is inconsistent

The school does nol monitor
of promote attendance and
punctuality cansistently,

The school may nol e
admitting students with
special educational needs or
is not aware of their needs.
It has ineffective systems to
identify students with special

educational needs.

The school has limited
personal support for students
with special educational
needs. Cansequently,

such students make slow

progress.

The arrangements for

care and support of all
sludents are weak or are
nol consistently applied.
Students receive insufficient
advice and guidance.
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The quality of support illustrated below would be evaluated as outstanding.

o Teachers know all their students very well and are fully aware of their individual social, physizal, emotional and
irtellectusl nzeds. Teachers have a very good rapport with students. Mutual respec, trust and confdernce characteise
irteractions between stafl and stucents, Behaviour managerment i defired clearly and whally understeod by the
students ang the staff, wha implement the polices wisely and are supported fully by the senio” management
team. Allhough the behaviour of almest all students is exemplary, lirm action s taker when neczssary. Parents
receive comprehensive information about the schaol’s =xpectations of behaviour and of how stal wil deal with any
mishehaviour

o The schoal keeps accurate records of attendance and punctuality. Prompt and decisive action is taken when levels
tall, znd parents fully recogrise the importance of maintaining high levels of attendance and punctud ity. Parenis aie
contocted immediately when students fail to amve when expected.

s 1he school has d2talled and informed procedures for identi'ying students will speaal sducativnal needs. Their needs
are idenified at an early age or as soon as possible afler they joir the school, and shared with slaff The schonl has
specilist staff with the expertise to lead the identilication process and ensure that &l other <tatf are well-trained in
identifying special needs. The schoal's entrance pracedures are wholly inclisive,

s Tae schoal's support for students with spedal educational needs s comprehensive and highly focused. The lacilities
and rescurces nclude necessary maodifications and provide thoroughly for the diverse renge of spedial needs,
individualised planning and effective review procedures ensure et e students’ needs ace fully met As a result, the
ciudents mase excellent progress,

o Al students hiave (eady access to known and trested members of staff who provide we l informed advice ond
quidance about 3 range of impartant matters, inch ding their zeademic pragress, teath and ‘uture career. Students’
questions, nzeds and concerns are handled sympatheticzlly and, when appiopriate. in confidence. Studerts have
recourse to an effective complaints procecure High quality advice and cuidance result in actions tiat bring abrout
improvements in students” perfornmdance.

The guality of support illustrated below would be evalualed as acceptable.

« Teachars know most of el studenls well and gie aware of el sodal, physical, emotional and intellectual needs.
They have a qood raspot with students and respond posively to them Tearher and stidents respect one another
and geneally show care and concem for the needs of others, The school has an 2ffective approach to managing the
behaviour of its students. The statf know how to implement the policies and are supported in doing sa by the senie
management team, Parents receive informatior about how staff will dzal with any misbeligviu,

« The sthool records attendance and punctuaity out it may not systzmatically analyse the data. Monioring pocedures
are known 1o students, siall and parznts gnd gie intended 1o ensure the safety and well-being of the students. Parents
receive feedhack about the neec forimproved attendance and punctuality, and nnderstand the actior the school takes
when it is recuired.

o The schorl has appropriate procedures tor identifying students with spedial educaticnal needs. “heir needs are idertified
and dl relevant information is shared with stafl, The schoo! has staff with suffoent expertise to lead the identification
process and train stalf. The school's entrance procecures are indusive,

+ The sthoal's cupport ‘or students with special ecucational nzeds is appropriately managed Suppot is Jiven individually
and through in-cass guidance, as required; sludents’ progress is monitored routinely. raclities and fesources oe
rnodified to address their nesds. As 2 result, studernss with spedal edfitational needs make acieptoble progress

« Sludents’ questions, needs and concerns arz usually dealt with efiiciently and, when appropiale, in confide e, They
recoive advice and guidance from stafl on a range of matters, inclucing their individual progress, health and futu'e
careers, znd most feel confident Lo ask adults for help.
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The quality of support is unlikely to be acceptable if:

« There are strained relationships between staff and students and inappropriate behaviour
management strategies are used.

Arrangements to manage student attendance and punctuality are absent or inetfective.

» The school’s admissions pnlicy is too restricted and does not allow for the enrolment of
students with special educational needs.

«  Students with special educational needs are provided with little or no specialist support.

»  Advice, support and quidance to all students are limited and uninformative.
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6. How good are the leadership and management of the school?
The effectiveness of leadership

« Aision and cirection

« DNitribution nf leadership
Ky dspedls « Relatonships and communication
« Capacity to mprove and innovate

« Impact oo school performance

Brief illustrative descriptions

Cutstanding

Sernon leaders, wespired by
the principal, are dedicaned
to high standards. They et
aclear direction and they
prormote an inspining vision
that is sharad by all of the
srhrnl commminnity
Distebsaon of leadeship s
fegiy effective in achieving
high standards of learning
and aersonal {_E""ﬂ'[‘h;]DTT'Ii-!I'l'n
The school has an ethos of
callective respansibility and
mutual support,

Retationships and
commmunication between all
lzadzrs are professional and
Faghiby effective. &l staff and
students know eractly what
is requi-ed of them,

Leaders at all ‘evels are
observant and perceative,
with excellent canac by

to pran, anticipate, solve
problers and further the

scheol’s development,

Leaders have been
nncvaltive and very
airresstul in cevelnping the
wchool and/far sustaining

high performence,

Good

Muost senion leaders, led by
the principal, are dedicated
and effective. They seta
clear direction and aromote
a shanad vision.

Leaders consistently share
responsitilitzs with staff.
Effective teams are evident
in may areas ol the s:hool
and they are accountable for
ensuring quelity outcomes.

Relatianships and
communicaton belwesn all
lezade s are professional and
effective. Staft and students
know what & required of
them

Leaders at al levels have
good capacity W devise
practical stratecies to wecure
further improvernent,

Leaders hava successfully
improved important aspects
nf the work of The schnnl
and far sustained good

perfarmance.

Acceplable

Most senio” leaders,
including the principal,
are commicted ard well
intentioned. They set.a
direction and promote a
VISECN,

some members cf staff,
cther than semaor leaders,
Fave clear rofes and
raspansibil ties. Most af

(e staff show a strong
commitment (o the ethos

of the scheol, 15 values and
QUCLESE,

kelztionships and
cormmunication Lelween

all leaders are professional
though they may not alwvays
be fully productive, Stafi and
stucents know in gemeral
terms what iz reguired of
them

leaders al all levels are

ot complacent and they
are aware E_h.:r further
mpEovements cen be made,
They demansrats suffident
capacity te make required

improvermants

leaders heve achieved some
SUCCess in improving asoeds
af the work of the schoal.

Unsatistactory

Seqwai leaders, mcluding the
principal, exert itle positive
influence aver e wav the
schon! works.

tost decsion-making
restdes with the princizal.
[here is no commitrmeant o
or leadership of change

Kekationships. and
communcation belween
leaders are iestricted and/
or undear. Staff and students
ara nol wholly sure whatis
requied nf them

The sihool is reactive 1o
external demands but does
not sulficienly acknowledge
the need tor improverent
archange. |paders may

be comp acent, inszcure o
insuler, and their capacity Lo
inprove e school is iled,
Cver timz, leaders have not
been sucesstul inimproving
impatart aspects of the
wark of the school
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The quality of leadership illustrated below would be evaluated as outstanding.

« Senior leaders, and in particular the principal, are highly effective, skilled practitioners and display a high level of
professional competence. They communicate a clear view of the school's aims so that all staft are dear and committed
to their roles in achieving the school’s vision.

« There is a clear focus in the school on consultation and collegrate working, and this secures high levels of commitment
from staff. When necessary, senior leaders drive forward improvement directly, Distnbutive leadership builds and
empowers individuals and teams. There is a high level of competence and commutment at all levels. The roles of
senior leaders are clearly defined, understeod and aligned to school prierities. The school is successful in creating an
ethos of collective responsibility and mutgal support,

o The school works with students, parents and other stakeholders to develop and shape a shared vision, This is
communicated effectively 1o all stakeholders, The work of the school gains direction from the cdear values and aims,
Staff in the school regularly review the vision, values and aims and this results in a strang sense of purpose thraughout
the school. Staff take full account of the school's vision, values and aims when developing new initiatives.

« Semor leaders in the school influence decision-making, and initiate; prioritise and lead improvement activities, the
recruitment and retention of high quality teachers are key priorties. Ceaders are very receptive to external evaluation
of the schoal and manage the process professionally and very efficiently.

« Leaders have been very successful in developing the school in the recent past, particularly the levels of attainment
and the quality of teaching, and in communicating and meeting the school's promise to parents

The quality of leadership illustrated below would be evaluated as acceptable.

« Senior leaders, including the principal, discharge their duties competently. Under their leadership the schaol has
developed steadily in the recent past. They communicate the schael’s aims but staff are unclear about how initiatives
relate to the school’s vision

« The rales of senior leaders are defined, but not always aligned to school priorities, Senior leaders contribute to
decision-making but rarely initiate and lead improvement activities. They ensure that some development priorities
result in improved learning outcomes for students. There is a variable focus in the school on consultation and collegiate
working, and this results in mixed levels of commitment from staff. There has been some allocation of leadership
roles to a tew staff and some additional professional development for them,

« The school consults students, parents and other stakeholders when developing the schaol vision but there is little
analysis of this consultation and it does nat fnform the vision. All stalff are aware of the school values and aims. The
school lacks a formal process to review the vision, values and aims, Stafl take some account of the school's vision,
vitlues and arms when developing new inliatives

o Semorleaders lead and influence decsion-making and improvement activities. There ate variable levels of compelence
and commitment at all levels. Leaders apprediate the benelits of extermal evaluation and manage the inspection
process adequately,

» The senior leaders have had some success in improving key aspects of the work of the school, including the retention
of successtul teachers.
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The quality of leadership is unlikely to be judged as aweplable if:

- Leaders, and in particular the principzl, lack prolessional competence; there is complacency
about standaids and guality, and commitment to improvement is lacking.

. The visinn is not explicit and/or it is not known or sharzd amongst all stakeholders;
consequently, the direction is unclear.

. Noleadership responsibilities exist beyond the senior l2adership teamn.
. A significant turnover o teachers has a negative impact on students’ cuttomes.

. Leaders do not embrace the process of extemal evauaticn or manage it efficiently.

« Leaders heve had litlle irnpact on the performance of the school n the recent past.
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6.2 Self-evaluation and improvemnent planning

s Processes for school self-evaluation

Key aspects

« Manitoring and evaluation of the school's performance, including teaching and learning

« The processes and impact of school improvement planning

s Improvement over ime

Brief illustrative descriptions

Outstanding

Systematic and rigorous self-

evaluation is embedded in
the school's impravement
planning and in its practice

al all levels. all key pricrities

are accurately identified.

Incisive performance
management helps

the school to evaluate
accurately, It addresses the
piofessional needs of staff
and fulfils the aims of the
school

Improvement plans are
ambitious and based on a
thorough analysis of the

schiool's performance, using

internal and external data

They contain detailed action

plans with challenging but
achievable goals.

All the recommendations

from the previous inspection

have been meat in full.

Good

Systematic self-evaluation
processes are embedded in
the school’s improvernant
planning. The school knows
itself well at all levels and
masl key priorities are
identified.

school leaders are successiul
inidentilying professional
development needs through
eftective performance
management systems,

Improvement plans are
positive and based on careful
analyses, using internal and
external data. They contain
detailed actioh plans with
well-focused and achievable
oals.

There has been significant
progress in addressing all of
the recommendations i the
previauls II"[]-!:-I|

Acceptable

self-evaluation processes
are increasingly used in

the school's improvement
pranning. The school has a
realistic viewrof the majority

of its key priorities.

Perfarmance management
arrangements are in place.
They may nat sufficiently
infarm professional
development.

Imipravernent plans are
pasitive and based on simple
analyses, using mternal and
exlernal data. They contain
clear and pertinent action
plans with achievable goals.

There has been progress

in addressing most of the
recommendations Trom the
previous report

Unsatistactory

self-evaluation is paorly
developed so leaders do
not have a realistic view of
the school's strengths and
weaknesses.

Teams and staff are
underdevelaped and
Ihesre are limited plans for
professional development.

Impravement plans are

not sufficiently detailed o
coherent, or use intemal and
external data. They do not
have realistic priorities.

Little o no progress

has been made in the
implementation of the
recommendations fiom the

previous report.
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self-evaluation and improvement planning illustrated below would be evaluated as outstanding.

« Swif are fully invoived in systematic self-evaluatior, which has the explicit parpose of improving the quality of
students’ experiences and their dandards of attainment, Self-evaluation is rigorous anc generates velid and religble
pvidence which cantributes siarificantly to procedures for assuring qualty. Positive sieps are taken to gether the
views of parents, students and others about the quality of service provided by the school, and effective actior is laken
in response. Parents, studznts and athers help to identity the school's stiengths, deveopment neecs and plaanirg
prigrities. Infarmation from stath ieview and other sources is used to inform the school's sell-evaluation mid planning
JIICE S,

« Sepior leaders monitor teachers' plans, evaluate students’ classraom expenences, tizck students” attainment and
evaluate their progress towaids mesting agreed targets. Senion leaders systematically meniter the effectiveness of
stafl teams. staff rigorousy monitos and erdluale prugiess i implementing the improverent plan and inmeeting
agreed targets. Hfective performance management arrangemients help the schoel te evaluate acgurately and address
the protessional needs of staff and fulfil the aims of tae schoel.

e Seif-evaluation srovides valid, comprehensve and reliale analysis fon identilying key priorties for the preparation of
Uz inproves nent planand involves staff, parents snd students as aspropriate. Skiltul analyses are based on extensive
ard accurate information from within the school as well as data from extemal sources, including intermatinnal
assessments. The shrategies adapted in the pan are dearly linked to students’ performance and have aspirational
bt realistic goals. The strategies are irplemeted thorcughly and intelligencly, and result in genuine improvement
Arangerierts for reparting an the standards ard quality of the school always include a focus on the impact of
developments,

« The schenl monitars and manages change ouickly, fledbly and successtully. Senior leaders are very etectve at
prioriising and acting upot a maageable number of key iniiatives and involve stakeholdess in the process. Analytical
apprzisal of all aspects of serormance has led to successful improverments, most notably the recommendatons fram
the previous inspection.

self-evalwation and improvement planning illustrated below would be evaluated as acceptable.

« Evidance so support sell-eualuation is gathered fram a range of snirces. 1t is analysed and prowvides & workable basic for
precedures for assuiing quality, Irformation from staff review and cther sources leeds into the planning process.

e Peilunnance managernent and review toke aicount of sest practie. The schocl receives fecdback and takes forma
5{,5135 i finel out what parents, students and others fesl about the qualty ol service, and enages them in consuitation
The outcomes of feedhack received are Hentifiable in subsequent adions. Sen or leacers evaluate the ichool's work and
use a range of methods which inJude 2 forus an he quality of students’ 2xperiences and their altainment. They have
an averviow of the work of staff and evaluate their effectiveness by focusing on the outcomes of their work. Frogress
towards meeling targets in the improvement planis evauated

o The school prepares an improverrent plen on the basis of a limited range of suitable evidancs, including extemal sources
such a5 intemational assessments. The plan has rzlevan: ta'ge's, although these ray not be sharply fecused enough
nor linked clearly to students’ outcomes. There is evidence that recen: plans have brought about at least some of the
intended improverments, Reperts an the standards and quality achieved by the sciodl are mainly desciptve bulingude
evaluations of some developments, and reler 1o aieds o improvement as well as streagils.

« The s:hool monitors znd manages changz comoetently, Most stadf in the schocl ae committed to planning and
implementirg strategies for mprovement. The sthool has analyszd aspects of pertoimance and wses the restills b
inform change within those aspects. As a result, ithas made progiess inaddiessing most of the recommendations from
the previous report,
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Self-evaluation and improvement planning are unlikely to be acceptable if:

self-evaluation is regarded as the responsibility of senior leaders only.

The evidence gathered is too narrowly focused and does not include any outcomes of staff
review or analyses of international assessments.

Self-evaluation lacks rigour and is not systematic; some areas receive frequent attention
while other key areas are neglected.

The school does not consult or act on any feedback it receives.

Evaluation methods are limited in scope and do not focus on the quality of students’
experiences and slandards of attainment, or on improving these.

Targets in improvement planning are too many, unrealistic and unachievable.
Progress towards meeting agreed targets for improvement is not evaluated, and there

is little evidence of the impact of the improvement plan, especially with regard to the
recommendations from the previous report.

Reports on the standards and quality of the working of the school do not accurately identify
strengths and areas for improvement, and are descriptive rather than evaluative.
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« Parznlal nvolvement

Key aspeocts

s Corwnunicalion

« Bepnring

o LOommunity linss

Brief Mustrative desaiptions

Outstanding

There are highly producive
finnkes wilh perents which
belp improve their children’s
lramirg and raise standards

Frequent bwo-way
commanication with
parents results in Jenuline
partnesships,

Bepurting on steden:
progress s regulan, detailed
and includes next steps in
leaming for students

Both scheol and communily
Derefit Toorm strong and
extensive partnerships,
inehic ng those with nther

schools, that effectively
support students’
dovelopment.

There are productiva links
with parents which help
improve their dhildren’s
l=amirg and raise standards

pecular tvo-way
ommunication kesps
parznts engaged will e
school.

Reparling o studen:
progress is regJalar and
inchides next steps in
kearning for students,

Pelevant links with the wida
community, incleding other
schiools, impacl positively on
he educationzl experiences
of all students.

5

Acceptable

There sre samae astahblished
links with pareats which
support stucents’ progress
and persongl develosment.

keliable communication
with parents keeps them
ifored of irmportant
pyEnts.

Reparing o sludent
progress is cear, regular and
ncludzs generl commen:s

There are same penductive
links with other schools
and the local cymmunily,
incuding lozal businesses

The school coes not have
suflicient finks with parents
from which studens would
benefi,

tommunication with
parenis is irfrequent and
does not encourage their
mvalv2ment.

Repors include oaly final
qrades, Farents wily ko
how well their children
are deing a'ter reports are
ssuel,

The school has few
atfactive links with outsida
JFCansatons and other
schon's,
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The quality of partnership with parents and the community illustrated below would be evaluated as outstanding.

« Parents are highly supportive of the schoal and the senior leadership team, They participate In the life of the schoal in a
planned and purposeful manner. They are active partners in their children's leaming in a variety of ways which may include
hamewaork, classtoom activities, participation in cut-of-school activities and in school governance. There is likely to be good
attendance by parents at schoal consultation events. They are consulted about the work of the school on a reqular basis and
their views are valued. When devetopments are planned, the views of parents are influential in defining priorities.

« The school uses & wide range of effective methads, induding technology, to communicate with parents. These methods take full
account of the home language of parents, The schaal gives all parents reqular and useful summaries of school priorities for the
future and is proactive in seeking feedback from them in order fo guide the schoal's development

« Parents receive regular reports of their chitiren’s progress and attainment. These give helplul, detailed and accurate
information 1o parents regarding the students’ achieverments and targets for improvement, Parents are highly satished
with the opportunities they have to contribute to their childien's leaming and progress,

« Both school and community gain from a very strong partnership that effectively supports students’ development.
The school has varied and mutually beneficial links with external partners, induding other schoals, businesses and
communily erganisations. Such links are productive in improving learning experiences for most students. Members of
the local community are very suppartive of the school and !IL‘HI to prowide additional resources for learning as well &%
a significant number of opportunities to enrich the curriculum through, for example, visits of students, visiting speakers
ta the school and work experience.

The quality of partnership with parents and the community illustrated below would be evaluated as acceptable.

« The school informs parents regularly an matters relating to their children. Parents are invited to respond and play their parts
as full partners in learning; parents are aware of the school's priorities and post-inspection action plans. Their views are
sought on school development and improvernent planning. Many parents attend school consullation events. The views of
parents are influential in the school’s shaping of new policies and prioiities for improvement planning.

e Established and reliable means are in place to communicate with parents; for example, they are contacted immediately
in the event of unexpected absence. The schoal does not salely rely on letters conveyed home by students in order to
communicate with parents. Parents leel welcome at the schoal and, when they have a problem, all of their concerns
are satisfactorily addressed,

« Reporting on student progress is reqular. Reports give parents an accurate indication of students’ achievements against
the curriculumn standards, Teachers' comments give parents helptul information about strengths and areas requinng
improvernent, The school is active in seeking feedback from parents as a key part of school development

« Productive links exist with the local community, including the local business community. These links are regular and
may involve joint activities or projects, within and outside the school, They have a cleal and positive impact on the
quality of learning. Students from all phases of the school are involved.

The quality of partnerships with parents and the community is unlikely to be acceptable if:
. Parents are not encouraged to be active partners in learning.
« Parents do not feel welcome at the school.

. Parents are not involved in the development of new policies or other improvements to the
school.

. Arrangements for reporting are poor, and the parents are not sure how well their children
are doing at school.

. There are few, if any, links with other schools and the local community.
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&.4 Governance

o Invovement cf parets and other stakenolders

Key asperis

« Eusuring accountability of te school's actions ang outcomes

o Influence cn and responsibility fo- the school's porformance

Brief illustrative descripfions

Outstanding

Acceptable

Unsatisfactory

Governance induces wide
representation from all
stakelwklers, The governing
beard, whith includes the
school owner(s), roulinely
seeks their views and,
consequenily, gains &
comprehersive and intimate
knowledge of the schoxl,
Thiz buaid pespuiads promptly
a7d wis2ly to stakeholders:
concerns and suggestions
The governing board
monitars the school's acions
piguiouzly and holds senior
leaclers tully accoantablz for
the school's perfoimance
and quality, irchuding its
acaderric suttomes.

the Joverning board makes
a2 sicmificant contibution

to the school’s leadership
and direction. It ensures

the availability ol ample
resgurees o impimye the

schoal anc that statutony

pequirements are met, The
bzard makes a significant

conribution 1o the eveall
perlormance of the school

Grwvemance indudas
reprosentation from most
stekeholders. The governing
board, which ircludes

the school owner(s),
reqularly sesks their

viewe ard, consequently,
gabis a gnod knealedoe
of the school, The board
respands constructively to
ctakeholders” concerrs and
sLggestions,

The qowverning board
monitars the school's acions
efficienty and halds senio
leaders firmly accountalie
tor the school's performance
anel quality. including its
atademic outcomas.

The govaning board cxerts
apositive influene o

the work 0° the school

and ensures that stalutory
requirements are met. It
easures the avaidability

of resources to acdress
weadnesses in the school
ithas a ditect impacl ur iz
overall serformance of the
schioal.

Governance nolides
minirmal representation from
stakcholdors. The governing
Loard, whicl induces the
school pwner(s), seeks their
wiews but may not alwiays
respond appropriately to
them. Cansexquently, the
boards knowladge of the
schoo may notbe bread

bt ur detailed.

The governing board
manitors the schonls Aactons
periodically anc helds sepion
leatders accountable for

the schiook's perfarmdnce
and quality, melud ng its
academiz outcemes.

The governing board mades
certan that stalutery
requirements ae me. I
ersures the availability of
resources to address some
of the school's weaknesses
It has some impact an the
overall performance of the
sthuool.

Governance coes nol
inclide representation from
stakeholders, The governing
haard, which incudes the
school owners), pays
insutticient altention Lo

the views of stakeholdzrs.
Comsequethy, the boaid Fas
an insecie knowledge of
the school,

The govemning board

does not hold the school
accountable ancugh Fer its
petformance and qaality,
including its academic
outcomes,

Thara is little sonport to
quide school leaders, The
governing beard dees

no; ensuie thal [esouces
are sufficien: to address
weaknesses in he

schoo. Mot all statutory
reguirermenis are met The
school does not benefit from
eflective govemarnce,
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The quality of governance illustrated below would be evaluated as outstanding.

« The school has a governing board which includes the owner(s) and is fully representative of the school community
and the context in which it operates. There are effective processes in place to ensure that governance in the school
reflects and responds sensitively to the views of all stakeholders. The governing board meets regularly to review the
school's work; the meetings are fully minuted and relevant information is distributed amongst stakeholders. This leads
ta informed and responsive decision making, which help to direct change and manage school resaurces efficiently.

s« The governing board holds the leadership of the school wholly to account for its performance. Governors have a range
of formal and informal mechanisms to moniter the work of the school, The school itself gives suificiently regular
and detailed accounts of its performance to the governing board, including comprehensive information regarding the
achievement of students and future schoolgriorties. As a result, governors have a key rale in the overall performance
of thix schoal.

« The governing board provides an objective and independent view of the school, as well as strategic guidance to its
leaders, Governance is very effective in ensuring that the school meets its commitment to parents and fulfils statutory
requirements, Governors provide vital expertise that is very influential in shaping the school’s further development.

The quality of governance illustrated below would be evaluated as acceptable.

« The governing board, including the owner(s), meets reqularly and provide information to parents via notices, the
school website and meetings. The board includes some representatives from the school community and the
context in which it operates. There are systems to seek the views of stakeholders, especially parents, as part
of the decision-making process that affects students’ outcomes. However, governors do not give these views
enough importance when making decisions,

o The governing board keeps a watchful eye on the school but may not hold the leaders to account sufficiently for
its performance. Governors tend Lo rely heavily en the school's own account of its performance. They may not be
fully aware of the academic outcomnes for students. As a result, governors may have a restricted knowledge of
the school and only have a modest impact on its overall performance.

« The governing board provides a reasonable overview of the school, as well as some useful guidance to its leaders.
Governors support leaders in ensuring that the schoal meets its commitment to parents. They ensure that statutary
requirernents are met, They may not be influential enough in shaping the schoal's further development,

Governance is unlikely to be of acceptable quality if:

. A governing board does not exist or, if it does, it takes little consideration of the views of
stakeholders.

. The board, including the owner(s), does not have a good, first-hand knowledge of the
school and so does not evaluate the leaders’ work accurately or rigorously enough.

. The board plays an insignificant part in the decision-making processes in the school.

. The board creates or fails to remove barriers that limit the school’s development.

« Not all statutory requirements are met.,
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6.5 Management, staffing, fa

Key aspects

« Management of the day-to-day life of e school

= Sufficiency of suitadly qualified stafl and their effective deplyment

« Approprigtenoss of the premises ard learning environment

« The guality and range of resources for effective teaching and lezming

Brief illustrative descriptions

Outstanding

Al aspects of the
snaiegerment ol L school
are effective. The school's
procedures and routines are

etfeciive and effident.

Ml staff are well qualified
and experienced. Stalf are
tained well znd deplayed
effecively with same
inovalive wes,

Ihe prefrises are of the
highest quality, with many
specialist faciitios that are
designed well to allow
access for all, The library /
rasource areas contain {_:I["L'I{Ir
cualicy and aapropriate
learming materials and

eie eed wel to promote
Independant stucy
Leamming rescurces ane
extensive and of a high
quality,

Ihe management of most
aspects of the school's
procoedurcs and routines is
effective a~d efficiont

All stalf are well gualified
and their deployment is
eflective. There is a good
range of traming for all stall,

Thz pramises are of good
quality, All areas for
learming ake accestible lo
students, including thnse
with additiona needs. The
library/resource aneas are
wsed well and stoded with
a felevant range of learning
materals

Learning resources are
varied, relevant-and of good

fuality

|
:I Acceptable

Ihe managemeant af the
school’s procedures and
roufings is adequate and
ersures the eflarive

operaticn of the school,

Staff are suizably guaiificd
and deployed appropnately
stafl trainming is relevant but
not a key pAority.

The prr_*!l-ns:ﬁ. are ackequale
bt specialist taclities ane
cormewhat rectricted. Accass
inte and within the school
[HeTses is applapriate for
all students,

LE'i-_'i'I'I'.f'I-j TE20OUNES 4re
suflicient to SUREIE

acczptable learning

The sthaol 15 nat well
managed The dey-to-day
aperation of the school s noet
affirient

The schoal is not adequately
staffed. hot all staff ae
suitably expeienced o meet
e needs of all swdents

The penises, incuding
specinlist facilities, are
ursuitable or deficient.
Access for those with
edditional needs s limited

There 15 a lirmited range of

ledninmny resirares,
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The management, staffing, facilities and resources illustrated below would be evaluated as outstanding.

« The aperation of the school runs very smoothly. Timetabling is efficient and ensures the best use of space,
staff organise lessons and activities very effectively so that little time is lost during the school day. All staft
and students are well aware and respectful of the school's routines and requirernents. Information boards and
displays are inforrmative and regularly monitored, so that the school community is kept fully up-to-date with
developments at the school. Excellent liaison with parents streamlines the planning of all school activities and
the handling of any incidents.

« There are sufficient, appropriately qualified teachers to provide a curriculurn of high quality for all students,
including provisien of support from spetialist agencies for those with additional learning needs, Teachers are
complemented in their work by the provision of sufficient support staff and other professionals, as appropriate
feachers’ skills and experience are used effectively. The school has ready access to appropriately qualified
supply staff and has good arrangements for ensuring that they are able to operate effectively when they are
in the school. There is a very good balance of experience among staff. Individual members of staff are well
qualified and, taken as a whole, they have qualifications, skills and training relevant to their responsibilities and
the needs of the school and its students, Teachers are knowledgeable about the processes of child development
and learning, Teachers and support staff are deployed effectively,

« The premises and facilities provide a safe, pleasant and stimulating environment, well suited to supporting the
curricular and extra-curricular activities of students, the work of staff, and social and leisure activities. Appropriate
space is available for the size of the classes. There are suitable work areas for teachers and adequate sorial
provision for students. Storage provision and facilities for display are plentiful and convenient. Accommadation
is very well maintained. Fixtures, fitings and fumiture match educational needs, are of high quality and are in
very good condition. Access is suitable for the needs of all users.

« The school is extremely well equipped with all necessary and relevant, up-to-date resources inchuding
textbiooks, practical materials and equipment, and technology. Resources are very well matched to the needs
of the students, are in very good condition and easily accessible. Fifective use is made across the school of all
resaurces to meet the needs of all students in all subjects.

The management, staffing, facilities and resources illustrated below would be evaluated as acceptable.

« The aperation of the school runs smoothly most of the time. Timetabling makes satistactory use of all available
areas 1o meet the needs of students and staff. The organisation of lessons and activities does not allow much
time to be |ost during the school day. Most staff and students are mindful of the school's routines. Information
boards and displays have sufficient information to keep school community up-to-date with developments at
the schaol, Liaison with parents helps the planning of all schoel activities and the handling of any incidents.

« There are sufficient, qualified teachers to provide a broad and appropriate curriculum for all students, including
provision of support from spedialists for students with additional learning needs. Teachers are deployed
appropriately and are assisted by enough support staff and other professionals. The school has suitable
arrangements for obtaining appropriately qualified supply teachers when necessary and supports them in
school. There is a satisfactory balance of expertise among staff. Teachers and support stalf are deployed across
the school appropriately.

+ The premises and facilities provide a clean, safe environment for learning, teaching and extra-curricular
activities, The teaching areas are of an acceptable size, Furniture and fittings are well maintained. Storage and
display facilities are in good order. Playing fields /games areas are in acceptable condition and reqularly used

s« The school is equipped with modern resources including textbooks, practical malerials and equipment, and
technology. Resources are suitably matched to the leaming needs of the students.
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The management, staffing, tacilities and resources are unlikely to be of an acceptable
quality if:

. Day-to-day management is casual. Time s lost between l2ssons and /o aclivilies.

. Ton little information is provided for students, statt and parents tc enable the school to
copz sinouthily witli any issues arising.

. thereare too few teachers ora significant nuimber of then donet hold suitable qualifications.

. There are gaps in teachers’ skills or arrangements are inadaquate 1o manage teaching
when absence is high.

»  The facilities are inatlequate W meet corriculum requirements.

« Cassmooms are too small for the number of students in them.

. Resources for learning are insufficiant to meet students’ lzarning needs or the demands of
the cuniculum.
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7. How well does the school perform overall?
Inspectors evaluate the overall performance of the school by considering all of the individual quality
descriptions and using the closest match to the following statements.

Outstanding

Across all quality indicators,
judgements are at least
good and a majority ane
autstanding. There are no
unsatisfactory judgements,

It is expected that the

putstanding judgements will

inehude;
Students’ progress

- Teaching

- The ellectivenass of
leadership
Self-evaluation and
improvement planning

AND
The school s fully compliant
with statutary requirements

Good

Across all quality indicators,
most judgermnents are good
or hetter. 2

It is expected that the geod

oi better judgements will

include:

- Students” progress
[eaching

- The effectiveness of
leadership

- 5elf-evaluation and
improvernent planning

Acceptable

Acrass all quality indicators,

most judgements are

acceplable.

It is expected that the
d{-:,é_'|_:l1r!h‘:(‘ ol hette
judgements will include:
- Students’ progress
- Teaching
The effectiveness of
leadership
- Self-evaluation and
impravement planning

Unsatisfactory

The school perferms at an

unsatisfactory level in a
rmajority of quality indicators

There s unsatistactory
performance in eithier of the
fallowing guality indicators:
- Teaching
The effectiveness of
|eadership

OR
The arrangements to protect
and support students ane

unsabistactory,




